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This research is about improving students’ speaking skill by using bingo game 
strategy. As we know that speaking is used to transfer a good idea from our mind to other 
people, but the students in SMP Trunojoyo found difficulties to express themselves in 
speaking English. Many of students in SMP Trunojoyo were still not confident to speak up 
in the class. They were always nervous and afraid to speak up. It could happen because the 
teacher taught English monotonously and used usual methods on selected topic for speaking. 
The English teacher of SMP Trunojoyo said that the students’ speaking achievement was 
still low. Besides, the students who passed the target score of Minimum Mastery Criterion 
was still 25%. It means that the students need something new in teaching and learning 
process. Therefore, the researcher and English teacher collaboratively used bingo game 
strategy to teach speaking and solved the problem above because the picture in bingo card 
could make them interested to speak up in the class. 
The research questions are formulated as follows; “How can the implementation of 
bingo game improve the students’ speaking achievement at eighth grade of SMP Trunojoyo 
Jember?” and “ What aspects of speaking improvement do the students get by using bingo 
game at eighth grade of SMP Trunojoyo Jember?”. The research objectives are to improve 
the students’ speaking achievement by using bingo game at eighth grade of SMP Trunojoyo 
Jember and to know the aspects of speaking improvement after implementing bingo game at 
eighth grade of SMP Trunojoyo Jember.  
This research is Classroom Action Research (CAR). The classroom action research 
design used in this research was a collaborative classroom action research. The participants 
of this research are the second grade of SMP Trunojoyo Jember. The researcher conducted 
the research in one class (VIII C) which consists of 30 students. The research was carried 
out in one cycle. In this cycle, there were some steps namely planning, implementing, 
observing and reflecting. The data of this research was completed by using speaking test, 
observation, interview and document review. 
After using bingo game strategy, the students’ speaking achievement was getting 
improved. The result of students’ speaking test score showed that the mean score  was 73. 
There were 21 students or 70% of the total students who got the score above the passing 
grade, meanwhile  9 others students were under that criterion. This result can be said as 
successful research because the criteria of success in this research was 60% of the total 
students. It can be concluded that the result could achieve the criteria of success. The 
element of speaking which got improvement when teaching and learning process were 
vocabulary and grammar. The students could improve their vocabulary because in bingo 
game the researcher gave a picture and asked them to speak up about the activity in that 
picture. Their grammar also improved because they were always practice to speak up in the 
class by using present continuous tense. Therefore, they could remember the pattern of 
present continuous tense automatically. 
The researcher gave suggestion for the English teacher to increase the students’ 
interest in speaking by applying bingo game strategy or other strategies that can help them to 
be more active in the class. The researcher also gave suggestion for the further researcher to 
conduct better research on other skills with other strategies in teaching and learning English 
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This section presented an introduction of the research. The parts of this 
chapter were research background, research problem, research objective, 
significance of the research, limitation of the research and definition of key terms. 
A. Research Background 
In reality, most of English learners found difficulties to express themselves 
in speaking English. Along the learning process for the non-native English 
learners, each student has their own problems.
1
 For instance, being afraid of 
talking in English, insecure with their English ability, did not know how to 
pronounce, and any various problem in learning especially speaking. 
If talking about speaking, speaking was used to transferred a good idea from 
our mind to other people, we could transfer our knowledge to other by speaking, 
because people could be said as a good people when they could do a good 
things for others. In Q.S Al-Kahfi :88 stated :  
                               
“Whoever believes, and works righteousness, he shall have a goodly 
reward, and easily will be his task as we order it by our command “. 
2
 
Based on the statement in Q.S Al-Kahfi, when speaking was used to do 
a better thing in our life such as transferring a good idea from our mind to 
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others, our knowledge about something to other and giving a good suggestion 
to others, it can make us be a good people and have a goodly reward from 
Allah and other people. 
As we know that speaking was important for English learners, but 
generally, learning English especially speaking for junior high school level 
was only twice in a week. We could not always see when the students really 
need practice more to their speaking skill in the class. When English was one 
of the subjects in school. Somehow, teaching English becomes problematic. 
This may happen due to the limited time and the skill to teach. We could not 
teach either reading for a hundred percent or listening, but we must be always 
integrated the skill especially speaking. 
Based on the result of observation in SMP Trunojoyo, the problems 
were the teacher taught English monotonously, and used conventional 
methods on selected topic for speaking. In teaching speaking, teacher should 
use the various methods to improve students’ speaking skill. For instance, 
teacher sometimes tried to make students speak by using the same dialogue 
found in the text book and then practice in front of class. Somehow, text book 
in dialog was good, while having them to have some dialog was a must. In 
contrast,  that the teacher only showed very few dialogue. Though, the 
students were asked to practice the same forms of dialogue. It means that it 
would not prepare the students for the real another context, the pattern of 





The second problem in the class showed that the teacher was applying 
inappropriate technique about duration in teaching and learning process. The 
teacher made no chance for learners to speak up because the portion of 
teacher’s talk in class was bigger than the students. We need to remember that 
the class was focused more on the students to speak. As the teacher, we just 
only facilitated and have them good instruction to learn. Then, it looks 
monotonous, while speaking was supposed to make the students speak 
English. Therefore, at class, because they were already tired or bored, it made 
them sleepy and yawning in the class.  Because of that, we need to energize 
them with some activities that made them enjoy to learn English especially 
speaking. 
On the other side, when the researcher asked the students about their 
feeling in speaking, most of the students answered that they did not like 
speaking skill because speaking was difficult for them. They said that they like 
writing skill. Why the students like in writing skill? because they thought that 
they could think first what should they want to write and it is not 
spontaneously. The reason why the students did not like speaking because 
they were always wrong in vocabulary, they always were always nervous 
when they should speak English in front of class because they did not have 
self-confidence. Another reason was they never felt comfortable in the class. 
In addition, the English teacher of SMP Trunojoyo said that there were many 
difficulties faced by the students in speaking English such as fear of making 




pronunciation and grammar that they used. Besides, they were also not 
confident enough to express their idea that they have in their mind. Then, they 
were also bored in learning English because the teaching-learning activities 
provided in a conventional way, for instance; when the teacher asked the 
students to perform the text. Furthermore, they also could not speak based on 
their willingness because what they want to speak was structured by the 
teacher, in other words, they just repeated the word that had been produced. 
Afterward, those problems made students get lazy or less ability to speak up. 
Based on the result of observation in SMP Trunojoyo and interview 
with the English teacher, there were four classes in the eighth grade, and the 
students who have a lowest achievement in speaking skill were the students in 
class VIII C. The total number of students in class VIII C were 30 students. 
The students who passed the target score of KKM in speaking skill were still 
25% and the minimal mastery level criterion (KKM) in SMP Trunojoyo that 
must be attained in speaking was 75 (seventy five). From that statement, the 
writer assumed that the students need something new in teaching and learning 
process to improve their speaking skill. When the teacher always used role 
play strategy, think pair share strategy, and other strategy to improve their 
speaking skill, but the strategy was still failed, the class situation was still 
monotonous, the students were still lazy and sleepy in the class, and there was 
no improvement with their speaking test score, so it can be concluded that the 




improve their speaking, be active in the class, and the strategy that could solve 
the students’ speaking problem in the class was a game.  
As we know that game is fun activities that promote interaction, 
thinking, learning and problem solving strategies.
3
. Nowadays, the game could 
be combined with learning in class. Game could be an effective technique to 
bring in speaking class. Everyone likes the game and surely that students like 
the game too. As the teacher, we could chose the type of game, and the class 
would be more interesting with game. Though the game could be the breaker 
when the energy of the students seems low and it could make all of the 
students participated in learning speaking. The types of game that suitable to 
improve students’ speaking skill in the class was communicative game.  
Communicative game is a set of well fun design activities that can 
stimulate students’ interaction in the classroom. These games require them to 
take part actively in classroom by speaking in order to express their own point 
of view or give information. Communicative Game can be an alternative way 
to overcome students’ difficulties in learning how to speak English. In fact, 
they can improve their speaking skills. However, talking about communicative 
game cannot be separated from those two terms;” communicative” and 
“game”. 
4
 So, it can be concluded that communicative game was a set of well-
design activities which stimulates students’ interaction in the classroom. These 
games required students to take part actively in classroom by speaking to 
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express their idea or give information. Then, their confidence would be 
formed by interaction. 
Ratna Sari Dewi from Syarif Hidayatullah State Islamic University of 
Jakarta stated that communicative game could also solve the students’ 
problem in learning the target language. She believed that the communicative 
game helped the learners to participate in English. In this study, 
communicative game helped the students to be more active in the class and it 
was a good technique to solve the problem in speaking.
5
 
In addition, there were many kinds of communicative game that could 
be the solution for students’ speaking problem in the class, for example Bingo 
Game, Board Game, Guessing Game, Blindfold Game, Picture-Telling Game 
etc. In this research, the researcher chose bingo game to improve students’ 
speaking skill. Richardson mentioned that bingo is one of the most popular of 
all games, playing vocabulary, bingo also lets teachers work with words in a 
relaxed atmosphere. Bingo is also an excellent game to play as a review. Most 
of the students enjoy the competition and participate enthusiastically.
6
 Bingo 
could be played in any content area. It has been modified to educate the 
learners by using bingo game as the alternative way to teach speaking. 
Furthermore, Remko states that bingo is an incredibly fun game to play 
in group. It is very easy to play and it can help to rehearse anything from 
language vocabulary to math and historical facts. Besides, this game is a fun 
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game to play, it also reinforces the language vocabulary and it is suitable for 
learners who learn the language process.
7
 Bingo game could help the students 
remember some vocabularies which were difficult to be memorized and 
helped the students thought quickly and then be active in learning process. 
From the statements above, bingo game is kind of games which used 
cards and numbers or pictures on it and match the cards as the caller called. 
The card consists of numbers or pictures, and players have to match those 
numbers or pictures on it or matrix which have been printed or created. The 
players of bingo game could match the picture in the bingo card with the 
question and explain the answer by speak up and said “bingo”. 
Based on that explanation about bingo game, it can be concluded that 
using bingo game seems to be good alternative and effective way of teaching 
English in SMP Trunojoyo because this technique could make the students 
more active in teaching and learning process, it also allowed students to be 
creative without being shy. In addition, this technique gave students the 
opportunity in speaking English  naturally. 
In addition, there were many researchers showed that bingo game was 
an appropriate strategy to make students active in the class, improved their 
speaking skill and their speaking test score. The writer has chosen five 
previous researches. Firstly from Nurul puspita from IAIN Raden Intan, 
Lampung. The title was “The Influence of Using Bingo Game Towards 
Students’ Vocabulary Mastery at the First Semester of the Seventh Grade of 
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MTs N 2 Bandar Lampung in the Academic Year of 2016/2017”. Based on 
her preliminary research at MTs N 2 Bandar Lampung, the researcher found 
that there were 67.70% students’ vocabulary score less than the standard 
minimum score (KKM) which is 75. The sample was two classes, class VII H 
as the experimental class and class VII I as the control class. Both of them 
consisted of 32 students. From this research, the result showed that the mean 
score of post-test in experimental class was 76.75 and the mean score of post-
test in control class was 69.28. It means that bingo game could influence the 
students’ vocabulary mastery. It can be concluded that there was a significant 
influence of using bingo game towards students’ vocabulary mastery and as 
we know that vocabulary is the element of speaking that should be improved 
by the students
8
 . It means that the students’ score has increased after giving 
the treatment of bingo game, and it was an appropriate strategy to solve 
students’ speaking problem in the class. 
The second research was from Syukri Agung Hasibuan from Syarif 
Hidayatullah State Islamic University of Jakarta. The title was “The 
Effectiveness of Bingo Game on Students’ Speaking Ability at Seventh Grade 
of SMP Negeri 178 in Academic Year of 2016/2017”. The method used in this 
study was quantitative through quasi-experimental research. The result of the 
study showed that pre-test means score of experimental class was 65, while 
pre- test score of the control class was 69. After using Bingo Game, the result 
of the study showed that post-test means score of the experimental class was 
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76,97 while post-test means score of the control class was 73.21. It showed 
that there is a significant difference between the two classes’ post-test mean 
scores. It can be concluded that using bingo game was effective to enhance the 
students’ speaking ability of seventh grade at SMP Negeri 178 Jakarta.
9
 
Besides that, by using bingo game students feel more enjoy in speaking class. 
The third research was from Rizky Amalia Azzahroh from Syarif 
Hidayatullah State Islamic University of Jakarta. The title was “The 
Effectiveness of Using Board Games towards Student’ Speaking Skill. The 
method was Quasi Experimental Study. The aim of the study was to find out if 
some game boards were effective to increase their speaking. The experimental 
class was taught by using Board game and the control group was taught by 
conventional teaching.  The result of the research was the mean score of 
experimental class was 67.05. After using board games, the mean score 
increased to 76.20.
10
 It means that board games are effective towards students’ 
speaking skill. 
The fourth research was from Mirayana from State University of 
Islamic Studies Raden Intan Lampung. The title was “The Influence of Using 
Bingo Game Towards Students’ Vocabulary Mastery of the Eighth Grade at 
The First Semester of SMP Negeri 1 Bandar Lampung in The Academic Year 
of 2018/2019”. This research was quasi experimental design with the 
treatment held in three meetings for each class and it consisted of one meeting 
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for pretest, three meetings for treatment and one meeting for posttest. The 
result of the study showed that pre-test means score of experimental class was 
56,25, while pre-test score of the control class was 47,00. After using bingo 
game, the result of the study showed that post-test means score of the 
experimental class was 70,25 while post-test means score of the control class 
was 73,88.
11
 Therefore, it can be concluded that there were a significant 
influence of using bingo game towards students’ vocabulary mastery and 
bingo game was an appropriated strategy to solve students’ speaking problem 
in the class. 
The last research was from Ira Estyani Noviarningsih from The State 
Islamic of Surakarta. The title was “The Effectiveness of Using Bingo Game 
to Enrich Vocabulary”. The method used in this research was quasi 
experiment (pre-test and post-test design with non-equivalent control group 
design). Here, the researcher took the data from the second semester students 
VIIC and VIID as the sample of the research. In experimental group was 
taught by using Bingo Game while in the control group was taught by using 
Crossword Puzzle. The VIID class as control group and the VIIC class as 
experimental group. The result of the research leads to the conclusion such as, 
first, the students who were taught by Bingo Game have significant different 
than who were taught by using Crossword Puzzle. It can be seen from the 
mean of students who were taught by using Bingo Game (71.75) is higher than 
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those who were taught by Crossword Puzzle (66.88).
12
 It can be concluded 
that Bingo Game was effective to enrich speaking skill and as the strategy on 
students’ vocabulary. 
Based on the previous researches above, it can be concluded  that using 
bingo game was effective to teach English especially for speaking skill in 
SMP Trunojoyo because this technique can make the students more active in 
teaching and learning process, it also allows students to be creative without 
being shy. In addition, this technique gave students the opportunity to 
speaking English  naturally. 
Hence, the writer decided to apply bingo game in teaching speaking 
and wanted to measure the success of bingo game in the speaking class. 
Therefore, the writer would like to take a research  under the title: “Improving 
Students’ Speaking Achievement Using Bingo Game at Eighth Grade of 
SMP Trunojoyo Jember”.  
B. Research Questions 
Based on the research background above, the research questions were: 
1. How can the implementation of bingo game improve the students’ 
speaking achievement at eighth grade of SMP Trunojoyo Jember? 
2. What aspects of speaking improvement do the students get by using bingo 
game at eighth grade of SMP Trunojoyo Jember? 
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C. Research Objectives 
Based on the research questions above, the research objectives were: 
1. To improve the students’ speaking achievement by using bingo game at 
eighth grade of SMP Trunojoyo Jember. 
2. To know the aspects of speaking improvement after implementing bingo 
game at eighth grade of SMP Trunojoyo Jember. 
D. The Significance of the Research 
1. Theoretically        
The result of this research can be used to enrich knowledge about 
communicative game especially bingo game in term of teaching speaking. 
2. Practically 
The finding (result) of this research was expected for 3 (three) 
groups: 
a. The Teachers 
The result of this research was expected to be able to enrich the 
teachers’ knowledge in terms of teaching English especially for 
speaking skill. Bingo game could make them busy in learning. 
Meanwhile, the teacher will no longer get tired in teaching speaking. 








b. The Researcher 
  This research was expected to add new experience to make a 
research about speaking skill especially to improve students’ speaking 
skill in SMP Trunojoyo. 
c. The Further Researchers 
 This research was expected to give a reference of the further 
researcher to do a better research of teaching and learning English 
especially in speaking skill, to solve the students’ speaking problems 
and also for teachers who have the similar problem with the researcher.  
E. Limitation of the Research 
Based on the observation in SMP Trunojoyo and interviewing with the 
English teacher, the researcher limited the research focused on improving 
students’ speaking achievement by using bingo game at class VIII C in 
2019/2020 academic year proven that they have a lowest achievement of 
English test especially in speaking skill, and the material used in this research 
was present continuous tense. 
F. Definition of Key Term 
1. Students’ Speaking Achievement 
Students’ speaking achievement in this study was practice to speak 
up by using bingo game in the class to improve students’ speaking skill. 
The students should speak up about three sentences of present continuous 
tense (positive, negative and interrogative form). The material in this study 




grammar rule of present continuous tense. It used transactional talk as the 
function of speaking because there is an interaction between the students 
and the researcher. The aspect of speaking that would be evaluated were 
content, pronunciation, vocabulary and grammar. Therefore, the success of 
conducting speaking always depends on those aspects. If the aspects have 
been mastered well, the students will get success in speaking. 
2. Bingo Game 
Bingo game in this study was kind of communicative game and 
using bingo card that consist of 25 squares. In every square, there was a 
picture that showed about the activity. The students should answer the 
question based on the picture in every square and say “ bingo”  when they 
















REVIEW OF RELATED LITERATURE 
This chapter presented a review of related literature. It consisted of relevant 
previous studies, theoretical and conceptual framework. 
A. Previous Studies 
There were some previous studies that were relevant. It could be 
references for helping this study. The writer has chosen five recent 
researchers. 
Firstly from Nurul puspita from IAIN Raden Intan, Lampung. The title 
was “The Influence of Using Bingo Game Towards Students’ Vocabulary 
Mastery at the First Semester of the Seventh Grade of MTs N 2 Bandar 
Lampung in the Academic Year of 2016/2017”. The population of this 
research was the seventh grade students of MTs N 2 Bandar Lampung. The 
sample was two classes, class VII H as the experimental class and class VII I 
as the control class. Both of them consisted of 32 students Based on her 
preliminary research at MTs N 2 Bandar Lampung, the researcher found that 
there were 67.70% students’ vocabulary score less than the standard 
minimum score (KKM) which was 75. From this research, the result showed 
that the mean score of post-test in experimental class was 76.75 and the mean 
score of post-test in control class was 69.28. It means that bingo game can 
influence the students’ vocabulary mastery. It can be concluded that there was 
a significant influence of using bingo game towards students’ vocabulary 







should be improved by the students.
13
 It means that bingo game was an 
appropriated strategy to solve students’ speaking problem in the class. 
The second research was from Syukri Agung Hasibuan from Syarif 
Hidayatullah State Islamic University of Jakarta. The title was “The 
Effectiveness of Bingo Game on Students’ Speaking Ability at Seventh Grade 
of SMP Negeri 178 in Academic Year of 2016/2017”. The objective of this 
study was to get the empirical evidence of the effect of using bingo game on 
students’ speaking ability. The method used in this study was quantitative 
through quasi-experimental research. The total sample was 76 from students 
of 7.1 (experimental class) and 72 (controlled class) students that were taken 
by using purposive sampling technique. Instrument of this study was 
speaking test. The instruments used to gather the data were students’ post-test 
scores. The result of the study showed that pre-test means score of 
experimental class was 65, while pre- test score of the control class was 69. 
After using bingo game, the result of the study showed that post-test means 
score of the experimental class was 76,97 while post-test means score of the 
control class was 73.21.
14
 It showed that there was a significant difference 
between the two classes’ post-test mean scores. Therefore, It can be 
concluded that using bingo game is effective to enhanced the students’ 
speaking ability of seventh grade at SMP Negeri 178 Jakarta. 
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The third research was from Rizky Amalia Azzahroh from Syarif 
Hidayatullah State Islamic University of Jakarta. The title was “The 
Effectiveness of Using Board Games towards Student’ Speaking Skill. The 
method was Quasi Experimental Study. The writer applied to 40 tenth-grade 
students per class. The aim of the study was to find out if some game boards 
were effective to increase their speaking. The experimental class was taught 
by using Board game and the control group was taught by conventional 
teaching.  The result of the research was the mean score of experimental class 
was 67.05. After using board games, the mean score increased to 76.20.
15
 It 
means that board games was effective towards students’ speaking skill. 
The fourth research was from Mirayana from State University of Islamic 
Studies Raden Intan Lampung. The title was “The Influence of Using Bingo 
Game Towards Students’ Vocabulary Mastery of the Eighth Grade at The 
First Semester of SMP Negeri 1 Bandar Lampung in The Academic Year of 
2018/2019”. This research was quasi experimental design with the treatment 
held in three meetings for each class and it consisted of one meeting for 
pretest, three meetings for treatment and one meeting for posttest. In the 
experimental class the researcher applied Bingo game as treatment and in 
control class the teacher applied Crossword puzzle. The population of this 
research was eighth grade students of SMP Negeri 1 Bandar Lampung. In 
collecting the data, the researcher used test. The researcher took the sample 
by using cluster random technique and the researcher determine that VIII 3 as 
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the experimental class and VIII 4 as the control class. The researcher used 
instruments, pre-test and post-test. The instrument of this research was 
vocabulary test. The result of the study showed that pre-test means score of 
experimental class was 56,25, while pre-test score of the control class was 
47,00. After using bingo game, the result of the study showed that post-test 
means score of the experimental class was 70,25 while post-test means score 
of the control class was 73,88.
16
 Therefore, it can be concluded that there 
were a significant influence of using bingo game towards students’ 
vocabulary mastery and bingo game was an appropriated strategy to solve 
students’ speaking problem in the class. 
The last research was from Ira Estyani Noviarningsih from The State 
Islamic of Surakarta. The title was “The Effectiveness of Using Bingo Game 
to Enrich Vocabulary”. The method used in this research was quasi 
experiment (pre-test and post-test design with non-equivalent control group 
design). Here, the researcher took the data from the second semester students 
VIIC and VIID as the sample of the research. In experimental group was 
taught by using Bingo Game while in the control group was taught by using 
Crossword Puzzle. The VIID class as control group and the VIIC class as 
experimental group. Each class consists of 32 students. Dealing with the 
research instrument of collecting the data, the researcher uses a test. The test 
consists of pre-test and post-test. It was conducted before and after treatment. 
To analyze the data, the researcher using the t-test with significance level α = 
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0.05 to know there is a significant difference of students’ vocabulary. The 
result of the research leads to the conclusion such as, first, the students who 
were taught by Bingo Game have significant different than who were taught 
by using Crossword Puzzle. It can be seen from the mean of students who 
were taught by using Bingo Game (71.75) is higher than those who were 
taught by Crossword Puzzle (66.88).
17
 It can be concluded that Bingo Game 
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Differences and Similarities between current research and previous research 
No Author and Title Differences Similarities 
A B C D 
1. Nurul Puspita in 
2017 “The 




Mastery at the 
First Semester of 
Seventh Grade of 
MTSN 2 Bandar 
lampung”. 
a. This previous research 
focused on students’ 
vocabulary mastery, while 
the current research focused 
on students’ speaking skill. 
b. The method of this previous 
research was quasi 
experimental, while the 
current research was 
Classroom Action Research 
(CAR). 
c. This previous research 
focused on the students at 
seventh grade while the 
current research focused on 
the students at eighth grade. 
Both research focused on 








Hasibuan in 2016 “ 
The Effectiveness 
of Bingo Game on 
Students’ Speaking 
Ability at Seventh 
Grade of SMP 
Negeri 178” 
a. This previous research was 
quantitative through quasi-
experimental research while 
the method used in current 
research was 
Classroom Action Research 
(CAR). 
b. This previous research 
focused on the students at 
seventh grade while in the 
current research focused on 
the students at eighth grade. 
a. Both research focused 
on students’ speaking 
skill. 
 
b. Both research focused 




3. Rizky Amalia 
Azzahroh in “ The 
Effectiveness of 
Using Board Game 
towards students’ 
speaking skill at 
Tenth Grade of 
Students of SMAN 
1 Parung” 
a. The method in this previous 
research was quasy 
experimental while the 
method in current research 
was Classroom Action 
Research (CAR) 
b. This previous research used 
board game in Senior High 
School while current research  
Both research focused on 










Mirayana in 2015 
“The Influence of 
Using Bingo Game 
Towards Students’ 
Vocabulary 
Mastery of the 
Eighth Grade at 
The First Semester 
of SMP Negeri 1 
Bandar Lampung 
in The Academic 
Year of 
2018/2019”. 
used bingo game in Junior 
High School. 
a. This previous research 
focused on students’ 
vocabulary mastery, while 
the current research focused 
on students’ speaking skill. 
b. The method of this previous 
research was quasi 
experimental design, while 
the current research was 





a. Both research focused 
on Junior High School 
level. 
b. Both research focused 













a. This previous research 
focused on students’ 
vocabulary, while the current 
research focused on students’ 
speaking skill. 
b. The method of this previous 
research was quasi 
experimental design, while 
the current research was 
Classroom Action Research 
(CAR). 
c. This previous research 
focused on the students at 
seventh grade while the 
current research focused on 
the students at eighth grade. 
 
 
Both research focused on 
Junior High School level. 
 
This specialty of this research compared with the five previous 
research above was this research focused on improving the students’ 
speaking achievement through bingo game using classroom action 




pronunciation, vocabulary and grammar, so, this research is more specific 
in some aspect of speaking. 
B. Theoretical Framework 
a. English Skill 
The Definition of English Skill 
Any language is difficult and easy. Language serves 
many purposes. The role that language plays is immense, since 
time embarked. Identified as the need of the hour, the four 
necessities in language or commonly known as the four  
English skills. English skill is a learned ability in English to do 
something. The example of English skill are Reading, writing, 
listening and speaking. The four skills are the pinnacles of 
language which will take you to greater heights. They are 
separate yet bound together with an inseparable bond.
18
                                                                                                                      
For the teaching of English to be successful, the four skills 
(reading, listening, speaking and writing) should be integrated 
in an effective way. 
 In this research, the researcher focused on speaking 
skill because speaking was important for the students to do 
communication with others. Based on the result of interview 
and observation, the students’ speaking skill was still low, so 
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they need to practice more in speaking to improve their 
speaking skill. 
b. Speaking 
1) The Definition of Speaking 
Most of English experts have already defined speaking. In 
this study, the writer chose several definitions discussed in this 
chapter. 
According to McDonough, Shaw, and Masuhara explained 
that speaking is a skill that enables the human to produce the 
utterance.
19
  To do communication with others by interaction we 
must expressed ideas, opinion and do negotiating to built the 
relationship with others. It means that speaking used to interact by 
using the expression was spoken English, so we can concluded 
that speaking was the verbal information. 
As we know that speaking was the verbal information, so 
we should have a purpose why we speak. We wanted to just have 
a conversation to persuade others, we speak to describe things or 
we want to gave the clarification on information and all the 
purpose that we have depend on the context and the situation. 
Speaking is the communication activity at least between two 
people, speaker, and listener, employ both verbal and non-verbal 
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means to reach their communicative goals.
20
  Speaking was 
defined as an interactive process of understanding the meaning, 
receiving and processing information, ideas and feeling. However, 
speaking was an oral expression that involves not only the used of 
right patterns of intonation, but also right word order to convey the 
right meaning. As the speaking was actually the act to show how 
we are making a sound and the meaning could be understood by 
the listener. 
Many language learners regard speaking ability as the 
measure of knowing a language. These learners defined fluency as 
the ability to converse with others, much more than the ability to 
read, write, or comprehend oral language. They regard speaking as 
the most important skill they can acquire, and they assess their 
progress in terms of their accomplishments in spoken 
communication. As the nature of the speaking skill is the 
productive one that cannot also be separated from listening ability. 
Speaking is called the active use of the English. Towards 
speaking, the communication between or among people happen 
when somebody is talking, while others are listening. Somehow, 
we create the communication and it has the action towards 
speaking and listening because we have our intention to deliver.
21
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According to Richard and Renandya, speaking is one of 
the central elements of communication.
22
  The reason why the 
speaking was important because speaking could help the student to 
think when we speak. When we do speaking, it means that the 
students are thinking what the meaning of words that we produced 
and after the students understand about that, the students could 
give addition, feedback and others to give their ideas to other 
people. Therefore, by speaking, the students started to do 
communication, interaction, giving information or opinion that 
they have in their mind. So it means that speaking was the process 
of the idea-transferring. When someone was speaking, the other 
was listening. That is how the meaning in the message, 
expressions, commands, or other purposes is formed. 
Speaking in this research was practiced to speak up by 
using bingo game in the class to improve students’ speaking skill. 
The element of speaking that used in this study were content, 
pronunciation grammar, and vocabulary. The material in this study 
was about present continuous tense, so the students should speak 
up used grammar rule of present continuous tense. It used 
transactional talk as the function of speaking because there was an 
interaction between the students and the researcher. The aspect of 
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speaking that would be evaluated are content, pronunciation, and 
vocabulary. 
2) The Elements of Speaking 
There were some important aspects or elements that 
teachers need to concern. The learners should achieve these four 
elements; content, pronunciation, grammar, and vocabulary.  If 
students want to be able to speak fluently in English, they need to 
be able to pronounce phonemes correctly, use appropriate stress 
and intonation patterns and speak in connected speech.
23
  In fact 
that all of these elements were really connected and needed. 
a) Content 
For oral communication, content certainly requires a 
subject to respond, to speech as well as to imitate it.
24
 It means 
that content was about the students’ speaking ability and how 
students retell or understand about the material or anything 
based on their ability. Content was something that determined 
the speaker understand about the context that they talk or not. 
When the learners speak to others, they should understand 
about the topic or the meaning of information that they talk, 
when they could understand about that, so they could be easy 
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to give feedback, idea, opinion that they have in their mind. It 
means that the content was right. 
b) Pronunciation 
Pronunciation is the production and perception of the 
significant sounds of a particular language in order to achieve 
meaning in the context of language use. This comprises the 
production and perception of segmental sounds of stressed and 
unstressed syllables and of the speech melody or intonation.
25
 
When acquiring English language, pronunciation was 
often consider as an important aspect in speaking.  It was 
because speaking deals with how sound was produced, how 
words were pronounced properly and correctly which affect 
the style of speaking. Additionally, pronunciation includes 
many aspects that include articulation, rhythm, intonation, and 
phrasing, and more peripherally even gesture, body language 
and eye contact. Since speaking deals with listening, good 
pronunciation was needed in order to deliver the meaning and 
avoid the misinterpreting while talking. 
c) Grammar 
When we speak to somebody, grammar plays 
important in role. Penny Ur defines that grammar is putting the 
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words together to make the correct sentence.
26
  However, it 
defined the talk about the time. Even though, grammar was 
very often neglected in speaking, especially when non-native 
speakers talk.  
Often in daily talk, it seems that the use of grammar in 
speaking tends to use the same grammar. In the teaching 
practice in class, in term of speaking activity, somehow the 
teacher should not always be taught the grammar by the 
formula like common people do. It was better to teach the 
grammar by the context, for communication setting purpose, in 
order to avoid the confusion while sometimes the learners are 
really hard to understand specific grammar rules. Grammar 
was important in speaking because it was used to avoid 
misunderstandings, and to help another person understand 
easily about what we talk. When the grammar was full of 
mistakes, it will down the communication and they would 
difficult to express the idea clearly. 
d) Vocabulary 
Vocabulary is one of the important elements in 
teaching and learning.
27
  Vocabulary was our basic in order to 
create the word. The more we have the vocabulary, the better 
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we speak. Because in learning the target language, the learners 
also need to know what the meaning of words and how to use 
it properly. However, only knowing the meaning of 
vocabulary was not enough. Without vocabulary, the learners 
could not arrange the sentence and finally they felt difficult to 
speak because the words that produce when we speak, it’s 
called vocabulary. The learners should aware about the 
meaning and context of that vocabulary as well. In speaking 
this could be the initial step for learners before arranging the 
words into a sentence.  
e) Fluency 
In performing speaking, it is very good to hear or talk 
if the speakers speak fluently. Brown added that fluency is the 
ability to speak spontaneously, flow well, without having stop 
and pause a lot.
28
  Somehow, fluency was also followed by 
talking reasonably quickly. Being fluent to speak English 
requires the speaker’s confidence in order to speak. This 
becomes the learners’ problem, somehow, we could indicate 
that it comes because of the lack of understanding that was 
relating to the comprehension as well. It was no wonder that as 
the learner of a foreign language we are afraid of making 
mistakes either the grammar or pronunciation, and any factors. 
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From the explanation about the elements of speaking 
above, this research used all of the element of speaking except 
fluency. Because the material was about present continuous 
tense, so all of the elements should use to improve students 
speaking skill except fluency. 
3) Types of Speaking 
According to Brown, when we speak there are six types of 
classroom speaking performance that students are expected to 
carry out in the classroom. 
29
 
a) Extensive (Monologue) 
Students at intermediate to advanced levels are called 
on to give extended monologues in the form of oral reports 
summaries of perhaps short speeches. 
b) Imitative 
A very limited portion of classroom speaking time may 
legitimately be speech generating “human tape recorder 
speech, where, for example, learner practice an intonation 
contour or try to pinpoint a certain vowel sound. Imitation of 
this kind is carried out nit the purpose of meaningful 
interaction, but for focusing on some particular element of 
language form 
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Intensive speaking goes one step beyond imitative to 
include any speaking performance that is designed to practice 
some phonological or grammatical aspect of language. 
Intensive speaking can be self-initiated or it can even form part 
of some pair work activity, where learners “going over” 
certain forms of language.  
d) Extensive 
From the intermediate to advanced level of learning 
English, they have expected to extend the monologues oral 
reports, summaries, or perhaps short speech. 
e) Interpersonal (Dialogue) 
The other form of conversation mentioned in the 
previous was interpersonal dialogue, carried out more for the 
purpose of maintaining a social relationship than for the 
transmission of fact and information. Learners would need to 
learn how such features as the relationship between 
interlocutor, casual style, and sarcasm are coded linguistically 
in this conversation. 
f) Responsive 
A good deal of student speech in the classroom is 








Based on the explanation about types of classroom 
speaking performance by Brown, this research focused on 
intensive speaking. Intensive speaking performance was designed 
to practice speaking with some grammatical aspects of language. 
It means that intensive performance was activity of practicing 
speaking which the students focus on forms of language or the rule 
of present continuous tense. 
4) The Function of Speaking 
After we have intention to speak for why we want to 
deliver something to other people in our real life, our speaking 
goes with the function as well. The writer had chosen two of the 
functions of speaking as follow: 
a) Talk as Interaction 
In this function of speaking, it emphasized that the role 
of the speakers was to interact in order to communicate. This 
was what mostly we do in our society. It was an interactive 
and spontaneous communication between two people or more. 
For instance, they meet and greet each other, talking about 
daily life, exchange some information. As Richard explains 
that in this function the focus is more on the speakers and how 
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they wish to present themselves to each other than on the 
message.
31
 Simply, talk as interaction refers to the 
conversation. 
b) Talk as Transaction 
Secondly, different from the previous function of 
speaking. In this function, people speak in order to get 
something done. Richard also adds that the focus of this talk is 
on what is said or done.
32
  Moreover, the transactional talk was 
making the transaction that has a result of what being talk. We 
could say that transactional talk was message-oriented: it was 
important that the message is clearly expressed so that there 
was less chance for misunderstanding. Because it was right 
away to the purpose of what was being talked. 
c) Talk as Performance 
Thirdly, talk as performance refers to public talk. 
Somehow, talk as performance is mostly in monologue rather 
than dialogue.
33
 For instance, talk as performance could be a 
classroom presentation, speeches, public announcement, and 
etc. 
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This study focused on transactional skill of the 
students have been improved, because there was collaboration 
or interaction when the students were playing the games and 
speaking in the class to answer the question. Something that 
we talk should be clear and we know about what was being 
talked. 
5) The Problem in Speaking 
Speaking was not as easy as it may be seemed. In fact, it 
was a complex skill which involves some aspects. Speaking 
showed how the speaker used the vocabulary in the right way 
bravely. So, according to different type of person, there were some 
problems in speaking. Brown stated some causes that make 




 Fluent speech is phrasal, not words by words. Learners 
can organize their output both cognitively and physically (in 
breath group) through such clustering. 
b) Redundancy 
 The speaker has an opportunity to make meaning 
clearer through the redundancy of language. Learners can 
capitalize on this feature of spoken language. 
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c) Reduce Forms 
 Contraction, elisions, reduced vowels, etc., all from 
special problems in teaching spoken English. 
d) Performance Variables 
 One of the advantages of spoken language is that the 
process of thinking as you speak allows you to manifest a 
certain number of performance hesitations, pauses, 
backtracking, and corrections. 
e) Colloquial Language 
The teacher should make sure the students reasonably 
well acquainted with the words. Idioms and phrases of 
colloquial language and those they get practice in producing 
these forms. 
f) Rate of Delivery 
 Another salient characteristic of fluency is the rate of 
delivery. How to help learners to achieve an acceptable speed 
along with other attributed of fluency. 
g) Stress, Rhythm, and Intonation 
This is the more important characteristic of English 
pronunciation. The stress-timed rhythm of spoken English and 






Learning to produce waves of language in a vacuum without 
interlocutors would rob speaking skill of its richest component: 
the creativity of conversational negotiation. 
Based on the problems above, the problem that faced by the 
students in this study was about performance variable. It was about 
the lack of confidence that make process of students’ speaking 
ability was still low. That’s, the English teacher should always find 
the suitable method and techniques in teaching English to solve the 
problems. Furthermore, as the teacher who promotes the student-
centered, it required us to be creative in the class. Especially for 
speaking, we need to make the chance to speak in English as much 
as possible. 
c. Game 
1) The Definition of Game 
The game is fun activities that promote interaction, 
thinking, learning, and problem-solving strategies. Nowadays, the 
game can be combined with learning in class. Games can be 
effective choice to bring in a language class. Everyone likes the 
game, especially for young learner class. Sugar and Willet support 




learning. They also add that the game can give students experience 
and find out the learning.
35
 
As the teacher, we could choose the type of game that 
suitable for learning or material. Moreover, through the game, the 
class would be more interesting. Though the game could be the 
breaker when the energy seems low. In class, all members could 
participate in learning. The types of game that suitable to improve 
students’ speaking skill in the class was communicative game. 
2) Communicative Game 
Communicative game is a set of well fun-design activities 
that can stimulate students’ interaction in the classroom. These 
games require them to take part actively in classroom by speaking 
order to express their own point of view or give information. More 
than that, students’ confidence will be automatically formed due to 
its concept in building habits of interaction. Communicative 
Games can be an alternative way to overcome students’ difficulties 
in learning how to speak English. In fact, they can improve their 
speaking skills. However, talking about communicative games 
cannot be separated from those two terms;” communicative” and 
“game”.
36
 From the explanation above, it can be concluded that 
communicative game was a set of well-design activities which 
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stimulate students’ interaction in the classroom. These games 
required students to take part actively in classroom by speaking to 
express their idea or give information. Then, their confidence 
would be formed by interaction. In addition, there are many kinds 
of communicative game that could be the solution for students’ 
speaking problem in the class, for example Bingo Game, Board 
Game, Guessing Game, Blindfold Game, Picture-Telling etc. In 
this research, the researcher chose bingo game to improve students’ 
speaking skill. 
3) Bingo Game 
Bingo game was one of the board games. Everyone likes to 
play this game. However, long time ago, Bingo was first in only 
number and letter. It was not useful for the language learner. But, 
nowadays, people change how to play Bingo game especially when 
it brings to class. 
The Bingo Game is an holistic, experiential strategy which 
provokes personal reflection. Furthermore, Richardson mentioned 
that Bingo is one of the most popular of all games, playing 
vocabulary bingo also lets teachers work with words in a relaxed 
atmosphere. Bingo is also an excellent game to play as a review. 
Most of the students enjoy the competition and participate 
enthusiastically. Bingo can be played in any content area. It has 




alternative way to teach vocabulary. Furthermore, Remko states 
that bingo is an incredibly fun game to play in group. It is very 
easy to play and it can help to rehearse anything from language 
vocabulary to math and historical facts. Besides, this game is a fun 
game to play it also reinforces the language vocabulary and it is 
suitable for learners who learn the language process.
37
 
From the definitions above, bingo game was kind of games 
which used cards and numbers or pictures on it and matched the 
cards as the caller called. The card consists of numbers or pictures. 
The players have to match those numbers or picture on it or matrix 
which has been printed or created. The players of bingo game 
could match the picture in the bingo card and explain the answer 
by speak up and said “bingo”. 
4) Types of Bingo Game 
Finch stated that bingo game can be classified as follows:
38
 
a) Picture Bingo 
This type uses a picture to answer a question or 
describe something. Ex: the teacher gives the picture than the 
students guess what the picture is about. 
b) Word Bingo 
This type uses a word to describe, what is the word that 
must be answered by the participant. Ex: the teacher gives the 
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clue” you need to mention 3 provinces in Indonesia”, then the 
students answer it. 
c) Synonym Bingo 
This type uses synonym to describe. Ex:  the teacher 
gives the students a word then the students need to memorize 
the synonym of the word. 
d) Antonym Bingo 
This type uses an antonym to describe. Ex: the teacher 
gives the students a word then the students need to memorize 
the antonym of the word. 
e) Translation Bingo 
This type uses a translation to describe. Ex: the teacher 
gives the word in Bahasa Indonesia and then the students need 
to answer it in English. 
f) Matching Bingo 
This type uses matching picture to describe. Ex: teacher 
gives a sport person then the students need to match the picture 
with the sport. 
g) 20 Questions Bingo 
This type uses 20 questions to describe. Ex: the teacher 
gives 20 question then the students need to answer it yes or no, 





h) Riddle Bingo 
This type uses a definitions to describe. Ex:  the teacher 
gives the definitions of a word then the students need to guest 
what the definition is about. 
i) Idiom Bingo 
This type uses an idiom to describe. Ex: the teacher 
gives the explanation or the meaning of the idiom then the 
students need to give the suitable idiom. 
From the explanation above, the researcher used picture 
bingo to improve students’ speaking skill and make them be more 
active in the class. Picture bingo in this study used picture to make 
the students clear about the question and answer. The reason why 
the researcher used picture bingo is because the students need 
something new in the class and it could make them more 
interesting to speak up in the class. The picture was about the 
people activity, and the question was “what is the activity in 
picture number 1-25?”, then the students answer the question based 
on the picture and use grammar rule of present continuous tense. 
5) Procedures of Bingo Game 
Silberman (1996:265 -266), the steps for Bingo game are as 
follows: 
a) Each student is given a bingo card (also known as "bingo 




square in the grid is printed with a different word or different 
picture. 
b) The teacher, playing the part of bingo game, reads out the 
definition for a word. The students then attempt to find the 
matching square on their bingo card, and if they find it, cover 
that square with a counter. 
c) The process of teacher reading out definitions or the question, 
and the students trying to find matches answer continues until 
one student achieves a winning pattern (for example a line of 
five countered covered squares - although the definition of a 
winning pattern can be varied). 
d) The students who want to answer should say “bingo”.39  
From the procedures above, the researcher modified the 
procedure of Bingo game for this research as follows : 
a) The teacher prepared the material. 
b) The teacher gave the material to the students.  
c) The teacher explained the material about Present Continuous 
tense 
d) The teacher divided the students into some groups. 
e) The teacher gave bingo card to the students while learning 
process. In the bingo card there are 25 squares, and in every 
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squares there was a pictures, and then the students have to 
understand the picture, what is the people doing in the picture. 
f) The students discussed with their groups in English. 
g) The Teacher asked the question “what is the people do in 
picture number 1?”, and the students who wanted to answer 
should raise their hand and says “bingo”. 
h) The students who wanted to answer the question should answer 
correctly based on the tenses of present continuous tense. 
6) Bingo Design 
To adjust Bingo for our purposes we need to devise 
questions to which students would be able to answer. Somehow, to 
make the game more talking we could demand the student to 
explain more but this was based on what the topic was being 
completed on the game. In this research, the researcher used bingo 
card that consist of 25 squares and in every square there was a 












The BINGO Design 




















































7) The Advantages and Disadvantages of Bingo Game 
According to Richardson, Bingo game has a lot of 
advantages and the disadvantages. Here are the advantages of 
Bingo game: 
a) Encouraging learners to incorporate target language into their 
speaking.  
b) Giving learners additional motivation to speak.  
c) Bingo game can be a welcome break from the usual routine of 




d) They are challenging. 
e) Learning a language requires a great deal of effort. Games help 
students to make and sustain the effort of learning. 
And the disadvantages of bingo game is : 
a) Making the class difficult to be controlled. 




As we know that teaching speaking by using bingo game 
has disadvantages as the explanation above, so the solution to solve 
that’s problem were asking the students to follow the rule of the 
game as well as possible, and the group who could be calm and the 
winner would get a reward in the end of the game. 
Teaching Speaking through Bingo Game 
Teaching by using bingo game was one of the alternative ways 
to teach speaking in junior high school up to senior high school for 
independent learning in or out of class. In this case the teacher used the 
material about present continuous tense and guessed the activity that 
doing by people in the picture. There were 25 pictures in bingo card. 
The teacher asked the students “what is the people doing in picture 1 ? 
and the students answered it.  
According to Silberman (1996:265 -266), the steps for Bingo 
game are as follows:  
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1) Each student is given a bingo card (also known as "bingo board" or 
"bingo worksheet") containing a grid of squares. 
2) Each square in the grid is printed with a different word or different 
picture. The teacher, playing the part of bingo game, reads out the 
definition for a word. The students then attempt to find the 
matching square on their bingo card, and if they find it, cover that 
square with a counter. 
3) The process of teacher reading out definitions or the question, and 
the students trying to find matches answer continues until one 
student achieves a winning pattern (for example a line of five 
countered covered squares - although the definition of a winning 
pattern can be varied).  
4) The students who want to answer should say “Bingo”.
41
 
To variety teaching and learning process the teacher could use 
this activity through bingo game. 
Activity : Speaking Time 
Skills : Speaking 
Level : Intermediate-advanced 
Class Time : 40 minutes 
Direction : Based on Silberman statement above, the researcher 
taught speaking using bingo game with the suitable 
procedures. The procedures were:     
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1) The researcher divided the class into small groups. ( when you 
have fewer than ten students, you could play together, just pair 
students and have each pair be a team). 
2) The researcher gave bingo cards to each group. 
3) The researcher instructed students to place the cards face down in 
the center of the group. The game was begun with asking question 
by the teacher “what is the people doing in picture 1 until 25 ? The 
students discussed with their groups using English. The students 
who wanted to answer the question should say “ Bingo” and raise 
their hand. The game continued with the students who spoke up 
and answered the people activity in bingo card.  
The game continued until all of the pictures have been defined and 
answered. When the answer was right, the teacher gave a score and 















This chapter presented about research methodology. It consisted of research 
design and procedure, research settings, data collection technique, data analysis 
technique, and achievement indicator (criteria of success). 
A. Research Design 
The design of this research was Classroom Action Research. It was 
called CAR because the research focused on a problem and a group of 
students in a classroom. According to Michael J. Wallace, Classroom 
Action Research (CAR) is a type of classroom research carried out by the 
teacher in order to solve the problems or to find the answer toward 
context-specific issues.
42
 From the explanation, it can be concluded that 
Classroom Action Research (CAR) was the strategy to solve the students’ 
speaking problem in classroom, and to collect the data, the researcher 
should do observation and interview with the English teacher and the 
specific class that have lowest speaking skill. This research was 
collaborative research. The strategy of the acting depended on the 
reflection done by the researcher and her collaborator (The teacher), and 
then it was important for the researcher and the collaborator to make a 
note. The researcher and the collaborator made the strategy to solve the 
problem. 
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The Classroom Action Research design used in this research was a 
collaborative classroom action research. It means that the researcher 
collaborates with the English teacher of SMP Trunojoyo as observer and 
collaborator. In conducting the research, the researcher’s role was as an 
English teacher who taught English especially speaking, while the real 
English teacher’s role was as an observer or collaborator who observes the 
action of the research while teaching and learning activities happened in 
the classroom. Also she acted as collaborator when helping the researcher 
in designing lesson plan and carrying out the reflection. 
The researcher used some steps in this research. They were 
planning, implementing, observing and reflecting. Here were the 
explanation about the steps. 
a. Planning 
A planning was done after identifying and diagnosing students’ 
speaking problem occurred in the class proven by observing and 
interviewing. In this phase the researcher should prepare a lesson plan 
to teach the students in order to improve their speaking skill. Preparing 
lesson plan aims to provide the teacher with the guideline of teaching.  
The action which was planned should be suitable with the 
situation as well as possible. In this research, planning would be 






1) The researcher observed the class. 
2) The researcher interviewed with the English teacher and the 
students to get the data and know about students’ speaking 
problem. 
3) The researcher obtained  the students achievement 
4) The researcher established research schedule 
5) The researcher determined to chose the bingo game strategy 
6) The researcher determined the materials 
7) The researcher determined the media 
8) The researcher determined the number of students 
9) The researcher made a lesson plan (see appendix 2). 
b. Implementing 
The acting phase is a realization from an act which has been 
planned before, such as what the strategy used, what material be taught 
and others.
43
 There was one cycle in this research. In this cycle 
consisted of 3 meetings. 2 meetings for teaching and 1 meeting for test. 
In this phase, the researcher with the collaborator included some steps 
as follows: 
1) The researcher explained about the material. 
2) The researcher told the rule of the game to the students 
3) The researcher divided the students in 5 groups 
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4) The students discussed and answered the question, then they 
practiced to speak up in front of class . 
c. Observing 
Observing phase was the time to gathering data about the 
implementation of the strategy. In this phase, the researcher with the 
collaborator included some steps as follows: 
1) The researcher observed the class situation and controlled the 
students activities in teaching speaking through bingo game during 
teaching and learning activity 
2) The researcher gave a test (speaking test) to the students to observe 
and know more about the improvement of their speaking skill (see 
appendix 7 to know the test). 
d. Reflecting 
 This phase aimed to reflect or evaluate from the phase before. 
It was done by looking the data that have been collected. In this phase, 
the researcher analyzed the result of students’ speaking test score 
based on the formula about average score and the class percentage 
which passed the minimal mastery level criterion (KKM) in part of 
data analysis page 52 and based on the criteria of success in page 54. 
When the result was successful, the research can be stopped. But, 
when the result was still failed, so the researcher should revise the plan 





e. Revised the plan 
The revised plan was needed when the action cycle did not 
make improvement on students’ speaking skill. It means that the 
revised plan was conditional. 
To make sure the explanation of CAR and the stages, the 
researcher adopted Classroom Action Research procedure by Kemmis and 
Taggart model, 2006. The figure is below : 
 
 




                          
Adopted from Kemmis and Taggart model
44
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Preliminary Study: Observing the 
class, interviewing the teacher, 
obtaining students’ achievement. 
Result 
Planning the Action: 
Establishing Research Schedule, 
Preparing a lesson plan, strategy, 
material and media, establishing 
criteria of success and scoring 
rubrics. 
Implementing the Action : 
applying the planned procedure 
of a particular strategy. 
Observing: gathering 
data about the 
implementation of the 
strategy 
Reflecting: Analyzing 
the collected data and 
determining whether 
criteria of success are 








B. Location of research 
This research was conducted at SMP Trunojoyo. It was located in 
Cakru kec. Kencong Jember. The reason why chosing this school is 
because  bingo game had never been applied by English teacher of SMP 
Trunojoyo and the headmaster of SMP Trunojoyo had given permission to 
conduct this research. Then, the researcher decided to take a research in 
SMP Trunojoyo. 
C. The Subject of Research 
The Subject of this research was students at the eighth grade of 
SMP Trunojoyo 2019/2020 academic year in class VIII C. Based on the 
interviewing with the English teacher, the eighth grade students in SMP 
Trunojoyo divided into four (4) classes, there were class VIII A until VIII 
D. The students who have a lowest achievement in speaking skill was the 
students of class VIII C.  The number of students consist 30 (thirty) there 
are 21 male students and 9 female students. The students who passed the 
score in speaking was still 25%. That was the reason why they need an 
appropriate strategy to help them in improving their speaking achievement 









D. Technique of Collecting Data 
The technique of collecting data used by the researcher to get the 
data was using : 
a. Primary Data 
Speaking Test 
To get the result of research and students activity in teaching 
and learning process, the researcher gave speaking test to the students. 
The test used in this research was oral test. The researcher  gave the 
test to the students at the end of cycle. The test was about speaking and 
the test was individual. The material was about present continuous 
tense. To support the test, the researcher used picture. The researcher 
showed some pictures to the students. The students should identify the 
picture, the students should know what the people were doing in that 
picture.  
To test their speaking skill, the researcher prepared the 
question. The question was “what is she/he doing in this picture?”. The 
question still continued until all of the pictures mentioned. The 
students should answer by speak up in front of the teacher by using 
grammar rule of present continuous tense. From this activity, the 
researcher would take score with the collaborator to check the 
improvement of students’ speaking skill. 
In this speaking test, there was inter-rater to tolerate the score 




test, the researcher and the collaborator would give a score to the 
students. In this research, the tolerance score between the teacher and 
the researcher is 5. It means that when the teacher gave the students 
with score 74, so the researcher has to give maximum score to the 
students about 79. When  the teacher gave the student with score 74, so 
the researcher has to give minimum score to the students about 69 and 
may not exceed from that’s score. 
In this test, the aspect of speaking that would be evaluated were 
content, pronunciation, vocabulary and grammar. The researcher 
checked the content to determine the students understand about the 
material (present continuous tense). When they had understood about 
it, they would speak and answer the question by using the rule of 
present continuous tense as well as possible. And it means that the 
content was right. The researcher checked the pronunciation and 
vocabulary to know how the students pronounce the word and their 
knowledge about the word. The researcher checked the grammar 
because the material was present continuous tense . 
To evaluate the aspect of speaking, the researcher prepared the 
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was so bad 
and it could 
not be 
understood. 
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errors in noun 
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Using wrong 
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b. Secondary Data 
1) Observation  
In this case, the researcher observed teaching learning 
process in SMP Trunojoyo especially in VIII C  know about the 
class situation, the teacher’s performance in the class and students’ 
response concerning in speaking skill. To know the result of 
observation you can see appendix 4. 
2) Interview 
Interview used to get the data about students’ speaking 
problem in the classroom. The researcher interviewed the English 
teacher of SMP Trunojoyo in teacher’s room and asked about 
students’ speaking problem, students’ condition involved in 
English class activity and students’ score in speaking skill. 
Besides, the researcher also asked the students to know the 
problem of speaking that made their score in speaking were still 
low. So, from the interviewing with the English teacher and the 
students, the researcher got the data about students’ speaking skill. 
To know the result of interviewing with the English teacher and the 
students, you could see appendix 3. 
3) Document review 
The researcher used document review to collect the data, 
such as students’ presence list, the data of school profile which was 




number of teacher, and the data related with the researcher needed 
in this research. To know the document, you could see appendix 
11. 
E. Technique of Data Analysis 
The analysis data used in this research was the observation 
students’ activities during teaching and learning process, and the interview 
before and after implementing Classroom Action Research (CAR). In 
analyzing the data, first the researcher tried to get the average of students’ 
speaking test score. It was used to know how well students’ score in 







X : mean 
x : individual score 
n : number of students 
 
Second, the researcher tried to get the class percentage which 
passed the minimal mastery level criterion (KKM 75) which was adapted 
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 x 100% 
 
  P : the class percentage 
F : total percentage score 
N : number of students 
F. Validity of Data 
Validity was the most requirements for instrument of evaluation. It 
means that a test can be said valid when the test measures what it will be 
measured. Arthur Hughes stated that “a test is said to be valid if it 
accurately what it is intended to measure “, from that statement, it means 
that every test and data can be said valid if it can be proven such as content 
validity, face validity, construct validity, empirical validity and 
consequential validity. 
In this research, the researcher used content validity. Brown stated 
that if a test actually samples the subject matter about which conclusions 
are to be drawn, and if requires the test taker to perform the behavior that 
is being measured, it can claim content-related evidence of validity, often 
popularly referred to as content validity.
46
 Simply, content validity was 
talking about the content of test. The test that given to the students must be 
made by people who expert or understand about the test. Then, the test 
should be suitable with the curriculum. The content of the test should be 
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suitable with the material and also seeing the test based on the purpose. 
Besides, we would know the test was suitable with all aspects or not.  
Before constructing the test, the researcher wrote a specification   
of the test. Specification for the test included information on what content 
that the writer of the test was going to concern, type and length of the text, 
topic, timing and scoring procedures. 
There were several points that the researcher applied to make the 
test was valid. First, the test was designed based on the curriculum. In 
speaking test based on basic competence, students were targeted to be able 
to distinguish social functions, text structure, and speaking elements such 
as content, pronunciation, grammar and vocabulary. Second, the 
researcher provided clear instruction to the students. Third, in speaking 
test, the students should speak up about present continuous tense and state 
it in positive, negative and interrogative form. The last, the researcher gave 
the students enough time to do the test that was 1 minute individually. See 
appendix 7 to know clearly about speaking test and see appendix 8 to 
know about the validity of data test table. 
G. Criteria of the Action Success 
This research will be successful if the number of students who 
reach the minimum score (75) are equal to or higher than 60% of the total 







RESEARCH FINDINGS AND DISCUSSION 
This chapter presented about research finding and discussion based on the 
result of the analysis of collected data and data description. 
A. Research Finding 
This part covers the finding of the research. In this research, the 
researcher prepared one cycle. The finding of the first cycle was below : 
1. Planning 
In the planning, the researcher met the English teacher to discuss 
about the students’ speaking problem when teaching and learning process. 
The researcher interviewed the English teacher on Monday, 25
th
 
November 2019 in teacher room of SMP Trunojoyo. The result of 
interviewing with the English teacher showed that the students speaking 
skill was still low.
47
 There were some difficulties faced by the students in 
speaking English such as fear of making mistakes, fear of being laughed 
by their friend as they have no idea about pronunciation and grammar that 
they use.  
The English teacher said that she always used the various method 
to improve the students speaking skill. Sometimes she tried to make 
students speak up by using the same dialogue that was found in the text 
book and then practice in front of the class but the students were still lazy 
to speak up because they always felt nervous.  Besides, the researcher also 
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used role play strategy to improve the students’ speaking skill but the 
strategy was still failed, the class situation was still monotonous, the 
students were still lazy and sleepy in the class, and there was no 
improvement with their speaking test score. 
After interviewing the English teacher, the researcher interviewed 
the students. The result of interviewing with the students showed that the 
students did not like speaking skill because it was really difficult.
48
 They 
said that they liked writing skill because they thought that they could think 
first what should they want to write and it was not spontaneously. The 
reason why the students did not like speaking because they were always 
wrong in vocabulary, they always felt nervous when they should speak 
English in front of the class because they did not believe in themselves. 
Another reason was they never felt comfortable in the class. 
To make sure the answer of the English teacher and the students, 
the researcher observed the class to know more about students’ speaking 
problem when teaching and learning process. The result of observation 
was the same as the statement of English teacher and students on 
interviewing.
49
 When the researcher observed the class, she found out that 
the English teacher used conventional method to teach speaking and the 
students were asked to practice some dialogues. So, the students were 
always confused and could not learn to improve their knowledge 
completely because the English teacher always prepared the dialog while 
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the students just speak up based on the dialogue instead of their knowledge 
about speaking or their ability. 
After interviewing and observing the class, the researcher assumed 
that the students need something new in teaching and learning process to 
improve their speaking skill. When the teacher always used role play 
strategy to improve their speaking skill, but the strategy was still failed, 
the class situation was still monotonous, the students still lazy and sleepy 
in the class, and there was no improvement with their speaking test score, 
so the researcher concluded that the students need the strategy that can 
make them enjoy in the class, be spirit to improve their speaking, be active 
in the class, and the strategy that can solve the students’ speaking problem 
in the class is a game. The researcher asked the English teacher’s opinion 
about bingo game and the teacher agreed if the researcher taught speaking 
by using bingo game because the English teacher never used bingo game 
to teach speaking. Besides, the researcher also determined the material and 
media to teach speaking. The researcher determined to choose present 
continuous tense as the material in this research and chose bingo card to 
support the teaching and learning process as the media. 
The next step after determining to use bingo game strategy was 
consulting with the English teacher about the lesson plan. The researcher 
made a lesson plan and discussed it with the English teacher.
50
 The lesson 
plan was used by the researcher to teach speaking. In this research, the 
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researcher decided to design three meetings in one cycle. Two meetings 
were for teaching and one meeting was for test. When the researcher 
discussed about lesson plan, the researcher determined what should the 
researcher do and what should the teacher do in the class. In conducting 
the research, the researcher’s role was as an English teacher who taught 
English especially speaking, while the real English teacher’s role was as 
an observer or collaborator who observed the class situation and students’ 
response in teaching and learning process. So, the English teacher helped 
to make field note when teaching and learning process.  
2. Implementing 
In the implementing, the researcher taught speaking in one cycle.  
This cycle consisted of three meetings. Two meetings were for teaching 
and one meeting was for test. The steps of teaching speaking were based 
on the lesson plan. The finding of each meeting was below: 
a. The First Meeting 
 The first meeting was conducted on Wednesday, February 19
th
 
2020 at 08.40 am- 09.45 am. Before starting the class, the researcher made 
a plan for the action research based on the problem faced by students about 
speaking. In this case, the researcher determined to select the material, 
media and the role of the game into a lesson plan.
51
 Based on syllabus, 
there were some materials, and present continuous tense was chosen as the 
material to be delivered for students. That was only discussing some verbs 
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and patterns of present continuous tense in positive, negative and 
interrogative forms. Besides of making lesson plan, the researcher also 
prepared the criteria of success.  
 When teaching speaking in the class, the researcher collaborated 
with the English teacher because this research was collaborative classroom 
action research. In this meeting, the researcher taught the students while 
the English teacher helped the researcher to observe the classroom 
situation when teaching and learning process happened. Besides, the 
English teacher also helped the researcher to control the students in the 
class, then the English teacher made a field notes to know the result of 
students’ speaking skill in the class and about their response in the class. 
 After preparing all of the materials, the researcher started the class 
by greeting the students, asking them to pray, checking their attendance 
and informing them about what they were going to have in the meeting.
52
 
In this meeting, all of the students were present in the class. The researcher 
started to explained them about present continuous tense. The students 
really enjoy in the class. One of the students said that she felt happy 
because they could meet the new teacher. The students were really focus to 
hear the explanation from the researcher.  
 When explaining the material, the researcher began to explain 
about verb. The researcher gave the examples of verb. At the first, the 
researcher gave 25 verbs and the meaning of them. After giving them 
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some verbs, the researcher informed the meaning of them. Besides, the 
students also tried to find out the meaning of the verbs in their vocabulary. 
The students tried to understand about it. When the researcher asked them 
to learn more about the verb, there were five students who still did not 
understand about verb. They were always felt sleepy in the class, made a 




The researcher explained the material to the students 
 
 Next, the researcher explained about what verb is. The researcher 
explained to the students that verb is kinds of words (part of speech) that 
tell about an action or a state. Suddenly, there was student who asked to 
the researcher about verb. She asked “Miss, how about cooking? Is it verb? 
“. The researcher answered that question, she explained that cooking 
belongs to verb because cooking was an action. After explaining about the 
verbs, the researcher explained about regular verb and irregular verb. In 
this moment, the students were really confused about regular verb and 
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irregular verb, they were confused about the different between verb 1, verb 
2 and verb 3. There were 5 students who always be active and smart, they 
always asked a question if they didn’t understand. In this case, the English 
teacher helped the researcher to control the students and ask the other 
students to be more active in the class. the English teacher asked the 
students to ask the question when they did not understand about the 
explanation. 
 The students tried to understand about regular and irregular verb by 
reading their dictionary. After checking their dictionary, they concluded 
that in irregular verb there was “ed” in the end of verb. To know the 
students’ comprehension about regular and irregular verb, the researcher 
asked them to give the example about regular verb and irregular verb, and 
asked them to raised their hand when they want to answer it. There were 
two students who raise their hand. The first student answered about regular 
verb by speak up. She answered “cook-cooked-cooked”. The second 
student answered about irregular verb. She answered “eat-ate-eaten”. The 
researcher appreciated their confidence to answer it. 
After explaining about the verb, the researcher explained them 
about “to be” and “pronoun”. The students always focused when the 
researcher explained about them. To make sure that the students 
understood more about “to be” and “pronoun”, so the researcher asked the 
students to answer a question in pairs. In this moment, the students were 




were pronoun and to be in the paper. For example, when one of the 
students found the word “she” so another student should found the word 
“is” and they should combine the words with a verb to be a good sentence. 
Some of the students understood about it, but some of them  were still 
confused. 
The students really enjoyed to learn about “to be” and pronoun in 
pairs. They could adjust “to be” and pronoun correctly. When they got 
pronoun “he” they could find the word “is” as to be. Besides, there was a 
group that was really confused about that. The group consisted of boys. 
They were really made a noisy in the class, when teaching and learning 
process they always felt sleepy. They never heard the researcher when 
explaining about the material. When the researcher asked them to discuss 
in pair, they could not answer correctly.
54
 The researcher checked their 
answer. They got pronoun “you” but they found and answered with the 
word “ is” as to be. Their answer showed that they still did not understand 
about to be and pronoun. 
After explaining about verb, to be and pronoun, the researcher 
continued her explanation about the material, it was present continuous 
tense. There were 2 students who could understand about present 
continuous tense, the researcher explained about what present continuous 
tense is, the patterns of present continuous tense in positive, negative and 
interrogative form and the students tried to understand them. The students 
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gave a good response when learning present continuous tense. They liked 
to learn about it because they could learn more about verb. 
The next step was playing the bingo game. The researcher used 
bingo game to make sure that the students understood about the material 
(present continuous tense) and to improve the students’ speaking skill 
because their speaking skill was still low. The researcher asked the 
students to play the game in pairs.
55
 Then, the researcher told them about 
the rules of the game. When the researcher explained about the rules of the 
game to the students, the English teacher helped the researcher to give 
bingo card to every group.  In the bingo card, there were 25 squares, and in 
every squares there was a picture, And then the students have to 
understand the picture, what the people is doing in the picture. The 
students should discuss with their pair in English. When the researcher 
asked the question “what is he or she doing from the picture in number 1-
25?”, and the students who wanted to answer should raise their hand and 
said “bingo”. The students who want to answer the question should answer 
correctly based on the tenses of present continuous tense. 
After explaining the rule of game was done, so the researcher 
started to play the game. The researcher asked 25 questions and showed 25 
pictures one by one. For the first, the researcher showed the picture 
number 15 and the students checked the picture number 15 in their bingo 
card. When the researcher asked “what is he or she doing from the picture 
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in number 15? And the first question got a good response, there are 5 
students who raise their hand, said bingo and spoke up to answer it in 
positive, negative and interrogative form.  
The students were really interested with bingo game. Every group 
always be spirit to answer the question and speak up in the class. Although 
their answer was wrong, but they showed their better ability to speak up 
than before. They said and asked to the researcher to chose their groups to 
come forward and answer the question by speak up because they wanted 
their group familiar in that game and could be the winner in that meeting. 
When the researcher asked the question and the English teacher asked 
them to raise their hand, all of the students raise their hand, but not all of 
them knew the right answer of the question. 
Figure 4.2 
The students were playing bingo game in pairs  
 
Although the students answered their question by speak up in front 




the sentences that they said, so the researcher asked the students to write 
their answer in blackboard. The question still continued until the 25 was 
pictures done. The students were really active when playing the game.
56
 
Some of them made a noisy in the class but there were the students who 
really enjoyed to play it. The researcher also felt difficult to control the 
class, but the researcher said to them that the winner would get a reward in 
the end of game. Heard that, the students tried to play the game well and 
say the correct answer. In the first meeting, the winner was group 4. They 
could answer 15 pictures by speak up. The tenses were correct, the verb 
was correct too. The researcher gave them a reward to appreciate their 
effort to answer it. Finally the game was done and the lesson ended. The 
researcher explained again the material to make sure that the students 
understood about it and then the researcher left the class after concluding 
the material and greeting them.  
After implementing bingo game in the first meeting, the researcher 
checked the field note.
57
 Because this research was collaborative 
classroom action research, so the researcher collaborated with the English 
teacher in the class. The researcher taught the students in the class based 
on the lesson plan and the English teacher as the collaborator wrote the 
field note to know the result of teaching and learning process in every 
meeting.  
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Based on the field note, the researcher looked the students were 
interested in the lesson given through bingo game.
58
 The students could be 
more active in learning process. They could express their idea by speak up 
in the class, they felt enjoy and focused on the explanation that given by 
the researcher in the class. But, some of the students still had a problem in 
speaking. The students did not understand well about the material. They 
really focused when the researcher explained about present continuous 
tense but they were also confused about the patterns of it. When the 
researcher asked them to speak up and explained the picture by using 
present continuous tense, they were still confused and they made class 
noisy. The other students could not concentrate on the explanation that 
given by the teacher about present continuous tense and they could not 
understand well about verb. It is known from their answer when teaching 
and learning process. After checking the field note, the researcher should 
try and look the improvement of students’ speaking skill in the second 
meeting. 
b. The Second Meeting 
The second meeting was conducted on Monday, 24
th
 February 2020 at 
08.40 am- 09.45 am. The second meeting was not different from the first 
meeting. The researcher taught the students based on the lesson plan.
59
 The 
researcher entered the class and the students looked interest to learn 
English especially speaking and waited for the game to be played. The 
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researcher started the teaching and learning process by greeting, praying 
and checking their attendance. In this meeting, all of the students came to 
the class and no one was absence.  
Before researcher informed them about what they were going to do 
in this meeting, some students asked the researcher to give them a game 
again to make them enjoy in the class. The researcher received their 
request to give them a game like in the first meeting but with the different 
concept.
60
 Besides, when the researcher taught the students, the English 
teacher as the collaborator helped the researcher to observe the class 
situation and the students response in the class. The English teacher  also 
helped the researcher to control the students and wrote the field note to 
know the result of teaching and learning process in this meeting. 
To make sure that the students still remembered about the material, 
the researcher asked the students about what present continuous tense is, 
there were 4 students who were brave and felt confidence to answer the 
question. They answered the question correctly. Besides, the researcher 
also asked all of the students to mention 2 verbs to make sure that they 
understood and remembered about verb. The researcher asked them 
randomly. There were 25 students answered correctly and 5 students were 
still confused and they forgot about verb. They were still confused and 
thought that “she and he” were a verb. Because of that, the researcher gave 
them  the examples of verb and the meaning of them. The researcher also 
                                                          
60




explained again about present continuous tense and the examples of it in 
positive, negative and interrogative form. Finally, they understand about 
verb and present continuous tense. 
After explaining the material, the researcher divided the students 
into 5 groups and gave them a game.
61
 The researcher used bingo game 
again but it was different from the first meeting. In the first meeting the 
researcher asked the students to play the game in pairs. But, in the second 
meeting the researcher asked the students to play the game in groups. 
Heard that there was a game in the meeting, the students were really 
happy because the class situation was enjoy. Then, the researcher told 
them the rule of the game. The researcher asked the students to gather 
with their group. The English teacher as the collaborator helped the 
researcher to manage the students in every group. The English teacher 
helped to control the group and asked them to hear the researcher’s 
explanation and follow the rule of the game. Besides, the English teacher 
observed the class situation and wrote a field notes when the students 
were playing bingo game in the class. 
The rule of the game was the researcher gave bingo card to the 
students while learning process. In the bingo card, there were 25 squares, 
and in every squares there was a picture. The picture was different from 
the first meeting. Then, the students have to understand the picture, what  
the people is doing in the picture. The students should discuss with their 
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group in English. When the researcher asked the question “ what is he or 
she doing from the picture in number 1-25?”, and the students who 
wanted to answer should raise their hand and say “ bingo”. The students 
who wanted to answer the question should answer correctly based on the 
tenses of present continuous tense. 
 The students were ready to play the game when the researcher 
started it. The researcher asked 25 questions and showed 25 pictures one 
by one. For the first, the researcher showed the picture number 10 and the 
students checked the picture number 10 in their bingo card. When the 
researcher asked “what is he or she doing from the picture in number 10? 
And the first question got a good response, all of the groups raised their 
hand  and said bingo. The researcher gave a chance for group 2 to speak 
up and answer the question.  One of the students in group 2 answered it 
correctly. She answered “he is watching television”. The verb and pattern 
were correct. The question still continued until the 25 pictures were done.  
Finally, the game was done and the lesson ended. The researcher 
determined that the winner was group 1 because they could answer 10 
pictures. The students did not make noisy in this meeting and the 
researcher was easy to control the class. Besides, the English teacher as 
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The students were playing bingo game in group 
 
In the second meeting, the researcher found out that the classroom 
condition was better.
63
 They already knew about verb, the patterns of 
present continuous tense and how to make sentence in positive, negative 
and interrogative forms. In this meeting, the students did not make a lot 
of noises in the class and they were interested to follow the teacher 
instruction to play bingo game. The students’ speaking skill was good 
and they were really active in the class.  
When playing bingo game, the students always discussed with 
their group to answer the question. They discussed about the picture in 
bingo card. Every group got one bingo card, so when they discussed 
about it, the class situation was crowded but they were still focused to 
answer it. They also asked the researcher when they did not understand 
about the picture and the researcher came to the group who asked about 
that. 
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In this meeting, there were 3 students who asked the question to 
the researcher about the material and there were 2 students who asked the 
question about other problems. The first question was from the first 
student, she asked about the meaning of verb. She asked about what the 
meaning of swimming is and the researcher asked her to check her 
dictionary to know the meaning of it. The second question from 2 
students was similar. They asked about the word “not” in negative form. 
The researcher answered that “not” was always for negative form. 
In the end of the class, the researcher re-explained the material to 
make sure that the students understand about it.
64
 The researcher also 
asked the question whether they enjoyed the lesson or not, they enjoyed 
the game or not. Their answer indicated that it was interesting and they 
like it. They felt they learn more from the game, get verb and vocabulary 
more, they got a model on pronunciation and they also learnt about how 
to speak well. However, they also answered that some verbs were 
difficult to understood, it made them difficult to pronounce it and 
understand the meaning.  Bingo game in this meeting could make their 
knowledge about grammar was better than before because when they 
answered and explained the picture they used present continuous tense, 
so they could understand well about the present continuous tense. 
 
                                                          
64




After concluding the material and asking the question for them, 
then the researcher informed them that there was a speaking test in the 
next meeting. Then, the students was really shock and complained to the 
researcher. They asked the researcher not to give them a test because they 
was afraid to get a low score. In the end, the researcher asked them to 
learn more about vocabulary, verb, pronoun, to be and the tenses of 
present continuous tense in positive, negative and interrogative forms. 
Then, the researcher gave suggestion to them, greeted them and left the 
class. 
3. Observing 
In the observing phase, the researcher collected data about the 
implementation of bingo game by giving test for the students. To know 
the speaking ability of the students and the improvement of their 
speaking skill, the researcher gave them speaking test individually.
65
 In 
the speaking test, the material was about present continuous tense. To 
support the test, the researcher used two cards. For each card there were 
5 pictures of people activity. The students should identify the picture 
that the researcher chose for them and knew what the people are doing 
in that picture. The test used in this research was oral test. The test was 
about speaking. Every student had been given one minute to speak up in 
front of the researcher. To know more about the explanation of 
speaking test, you can see on chapter 3 page 48. 
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In this speaking test, the English teacher as the collaborator also 
gave a score to the students. Therefore, the students’ speaking test score 
in this research was given by the researcher and the English teacher. In 
this speaking test, there was inter-rater to tolerate the score between the 
teacher and the researcher.  The more explanation of inter-rater was 
based on chapter 3 page 49. Finally, the researcher got the final score of 
students’ speaking test. The final score was gotten from the division 
between the score from English teacher and researcher. 
After checking the result of students’ speaking test score from 
the English teacher and the researcher, there were same scores between 
the score from the English teacher and the researcher.
66
 It was 
unintentionally. After analyzing the scoring rubric of speaking test in 
appendix 10, it could happen because the researcher and the English 
teacher gave the different score for each aspect of speaking. For 
example, the English teacher gave score 25 for content, 15 for 
pronunciation, 20 for grammar and 15 for vocabulary. The total of the 
score was 75. Besides, the researcher also gave different score for each 
aspect. For example, 30 for content, 10 for pronunciation, 25 for 
grammar and 10 for vocabulary. The total of that score was 75 too. 
Therefore, the score for each aspect was different but the result was 
same, and it was unintentionally. 
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In this speaking test, the aspect of speaking that would be 
evaluated were content, pronunciation, vocabulary and grammar. 
67
  
The researcher checked the content to determine the students 
understanding about the material (present continuous tense). When they 
had understood about it, they could speak and answer the question by 
using the rule of present continuous tense as well as possible. It means 
that the content was right. The researcher checked the pronunciation 
and vocabulary to know how the students pronounce the word and their 
knowledge about the word. The researcher checked the grammar 
because the material was present continuous and the patterns should be 
correct. 
In this research, the researcher prepared the question to test the 
students’ speaking skill. The question was “what is he/she  doing in the 
picture?”. The students should answer the question by speak up in front 
of the teacher by using grammar rule of present continuous tense in 
positive, negative and interrogative form. From this activity, the 
researcher would take score with the collaborator to check the 
improvement of students’ speaking skill.  
In this speaking test, there were 30 students who presented in 
this class, so all of the students followed the test.
68
 The students 
prepared about the test by learning more about the tenses of present 
continuous tense and the verb. When the researcher started the test by 
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asking the students to came forward one by one, the students were 
really nervous and felt afraid when their answer was false. The 
researcher asked them to answer the question by speak up in front of 
her. Every student had about a minute to speak up and they were not 
allowed to consult with their vocabulary. 
The researcher started the speaking test. All of the students were 
ready to come forward and speak up. In this speaking test, the 
researcher called the students one by one randomly. In this case, the 
English teacher also helped the researcher to call the students to come 
forward. When the researcher started the test, the researcher looked that 
the students were really nervous to answer or speak up in front of the 
researcher. They were nervous to speak up because they felt afraid 
when their answer was wrong. Sometimes, the students forgot about the 
verb and pattern. It made the students speak up slowly.  
Figure 4.4 





Besides, there were students who were really afraid when the 
researcher asked them to speak up. When the researcher chose the 
picture and asked the question, the students were just silent and still 
tried to remember the vocab.
69
 They forgot about the vocab or the verb 
that wanted to be said. Finally, the students could not answer the 
question correctly. Although there were students who were still afraid 
and nervous, but the other students were really excited to speak up in 
front of the researcher. 
 The other students who were really excited to speak up could 
answer the question correctly. They remembered about the verb and the 
pattern of present continuous tense in positive, negative and 
interrogative forms. They could speak up fluently with the correct 
tenses. In addition, the students who were still waiting in the class to 
follow the test, they were really crowded and sleepy. Besides, there 
were students who studied hard to remember the vocab and tenses 
before the researcher called them to follow the test. They tried to write 
the verb and memorize it. 
After giving speaking test to the students, the researcher 
checked the field note which was written by the English teacher. Based 
on the field note, the researcher looked that there was improvement on 
students speaking skill.
70
 When the researcher gave a speaking test for 
them, most of the students could answer it correctly and speak up 
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fluently because they understood about the patterns of present 
continuous tense. They could speak up without nervous or being shy 
because they were enjoyed in the class. The tenses were correct. They 
could remember well about positive, negative and interrogative forms 
of present continuous tense. Although there were students who still 
forgot about that, but overall they could answer the test well. 
4. Reflecting 
In the reflecting, the researcher evaluated the students’ 
speaking skill during teaching and learning process. The researcher 
evaluated it by looking at the data that had been collected. The 
researcher used field note from the first meeting until the test was 
written by the English teacher and the result of students’ speaking test 
score in speaking test. 
Based on the field note of the first meeting, the students were 
interested in the lesson given through bingo game.
71
 The students could 
be more active in learning process. They could express their idea by 
speak up in the class, they felt enjoy and focus on the explanation that 
given by the researcher in the class. Some of the students still had a 
problem in speaking. The students did not understand well about the 
material. They really focused when the researcher explained about 
present continuous tense but they also confused about the patterns of it. 
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Next, the researcher checked the field note of the second 
meeting. The students’ response in speaking class was good. The 
researcher looked the classroom condition was better. They were 
already known about verb, the patterns of present continuous tense and 
how to make sentence in positive, negative and interrogative forms. In 
this meeting, the students did not make a lot of noise in the class and 
they were interested to follow the teacher instruction to play bingo 
game.  
Besides, the data of the last meeting showed that there were 
improvement of students speaking skill. When the researcher gave a 
speaking test for them, they could answer it correctly and speak up 
fluently because they understood about the patterns of present 
continuous tense. They could speak up without being nervous or being 
shy because they enjoyed in the class. The tenses was correct. They 
could remember well about positive, negative and interrogative forms 
of present continuous tense. Although there were student who still 
forgot about that, but overall they could answer the test well. 
After checking the field note, the researcher analyzed the result 
of the students’ speaking test score. To know the result of students’ 
score in speaking test, the researcher checked the score from the 
English teacher and the researcher. After getting the data about 




researcher, the researcher got the final score.
72
 The final score was 
gotten from the division between the score from English teacher and 
researcher because it used inter-rater. Then, the researcher calculated 
the percentage of students’ final score and related it with the criteria of 
success. 
Before implementing bingo game for teaching speaking skill, 
the researcher determined the criteria of success. This research can be 
said as successful research when the number of students who reached 
the minimum score (75) are equal to or higher than 60% of the total 
students in the research.  Finally, after implementing bingo game, the 
result of students’ speaking test score showed that the mean score was 
73. There were 21 students or 70% of the total students who got the 
score above the Minimum Mastery Criterion (KKM 75), meanwhile 
the other 9 students were under that criterion. The researcher calculated 
the data by using the theory from Anas Sudjono in his book. In that 
book, the formula that used to get  the class percentage which passed 
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      = 73 
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            P = 
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    = 70% 
 
From the result above, the researcher concluded that the 
implementation of bingo game could improve the students’ speaking 
achievement because it could achieve the criteria of success. In this case, 
because the result of the first cycle had been successful, so the researcher 
decided to stop this research. 
B. Discussion of the Research 
 This section presented the discussion of the research finding of 
teaching speaking by using bingo game related to the theories.  
 After implementing bingo game, the result showed that the 
students’ speaking score was gradually improved. It means that there was 
Explanation: 
X: mean 
X: individual score 
n: number of student 
Explanation: 
P: the class percentage 
F: total percentage score 




an improvement of students’ speaking achievement after the 
implementation of bingo game in the class. From the result of the first data 
in preliminary research that given by the English teacher, the students, 
mean score was 63,2 and the percentage of the students who reached the 
Minimum Mastery Criterion (KKM 75) was 25%. It means that there were 
8 students who passed the KKM, meanwhile the other 22 students were 
under the criterion. 
 Based on the result of students’ speaking test score, the result 
showed that the mean score was73. There were 21 students or 70% of the 
students who got the score above the passing grade, meanwhile the other 9 
students were below that criterion. The improvement that had been 
achieved by the students from the first data up to the result of speaking test 
score was 45% . This research was successful because the result of 
students’ speaking test score could achieve the criteria of success. 
  The implementation of using bingo game in teaching speaking got 
a good response from the students. During teaching and learning process, 
the students could be more active in the class. They could be interested in 
speaking, and expressed their idea by speaking in the class, they enjoyed 
and focused on the explanation that was given by the researcher in the 
class, however, some of the students still had a problem in speaking. The 
students did not understand well about the material. They really focused 
when the researcher explained about present continuous tense but they 




Richardson, he said that by using bingo game most of the students could 




 The students also began to enjoy the speaking class when the 
researcher always used bingo game again in teaching and learning process. 
They had already known about verb, the patterns of present continuous 
tense and how to make sentence in positive, negative and interrogative 
forms.  The students did not make a lot of noise in the class and there were 
improvement on the students’ speaking skill. It means that the students 
needed fun design activities in the class to make them speak up and 
interested in teaching and learning process. The students really enjoyed the 
class when the researcher gave them a good strategy like a bingo game. 
Steve and carol also stated that bingo game could stimulate students’ 
interaction in the classroom because this game required them to take part 
actively in classroom by speaking in order to express their own point of 
view or give information. In the class, bingo game created fun learning 
situation to the students, therefore, it either made the students enjoy to 
speak up. The competition in bingo game also could encourage them to 
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 Concerning to their ability in speaking, their ability or knowledge 
about vocabulary was better than before. They could improve their 
knowledge about vocabulary and memorize well. They began to know 
about the meaning of vocabulary without looking at their dictionary and it 
could happen because in bingo game the researcher gave a picture that 
should they know the activity. So, from that picture they learn to know 
more about vocabulary. As we know that vocabulary was our basis or 
component that we needed to create the word. Without vocabulary, the 
students could not speak up perfectly because they did not know more 
about word. They could not arrange the sentence and finally they felt 
difficult to speak up. But, in teaching and learning process, the students 
could memorize well the vocabulary and speak up in the class without the 
dictionary. It was related to the statement proposed by Paul Bogards and 
Batia Laufer that vocabulary is one of the important elements in teaching 
and learning English especially speaking skill.
76
 
 Besides, in teaching and learning process, the students really 
understood about the grammar or the patterns of present continuous tense. 
When the researcher asked them to speak up and explained the picture in 
bingo card, they could answer the question using present continuous tense. 
It could happen because they always practiced to speak up in the class by 
using present continuous tense. They practiced it in every meeting when 
they were playing bingo game in the class. Therefore, they could 
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remember the patterns of present continuous tense automatically. Besides, 
they were also easy to distinguish about positive, negative and 
interrogative form. The students not only played the game but also 
improved their knowledge about the grammar of present continuous tense. 
As we know that grammar was also important to the students especially in 
speaking skill. It was related to the statement proposed by Penny Ur. She 
stated that Grammar was putting the word together to make the correct 
sentence. It was really important because it used to avoid 
misunderstanding and to help the other people understand easily about 
what we talk. When the grammar is full of mistakes, the other people will 
difficult to express the idea clearly.
77
 
 The students’ response when playing bingo indicated that the 
students were really interactive in the class. When the researcher asked the 
students about the picture in bingo card, the students gave a good response 
and answered it correctly. The students spoke and explained what is the 
people doing in the picture. They answered it without being nervous and 
the answer was suitable with the question. In the class, the researcher 
looked that there were interaction between the researcher and the students. 
When the students played the game, there was collaboration between the 
students and the researcher because the students were easy to speak up and 
answer the researcher’s question. Related to this condition, the function of 
speaking can be seen in this teaching and learning process. As we know 
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that in speaking there was transactional skill and it was really important. 
Richards stated in his book that people spoke in order to get something 
done and focused on what is said to know the message clearly and to less 
the chance for misunderstanding, so they should do interaction to know 
about what is being talked.
78
 
 Teaching speaking by using bingo game in the class had 
advantages for the researcher and the students. The advantages of using 
bingo game in this research were the researcher could be easy to make the 
students enjoy in the class, the students could speak up in the class without 
being nervous because there was a game. Besides, the students felt 
motivated to speak up in the class because that game was really fun and 
enjoy. They were motivated to be the winner in that game, so they felt 
spirit to answer the question by speak up in front of the class. They also 
felt challenging to show the better answer in the class. Related to that 
problem, Richardson stated in his book about the advantage and 
disadvantage of teaching speaking by using bingo game. According to 
Richardson, the advantages of teaching speaking by using bingo game can 
encourage learners to incorporate target language into their speaking and 
give them additional motivation to speak. Besides, bingo game can be a 
welcome break from the usual routine of the language. The students could 
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 Besides, bingo game also had disadvantages for the researcher and 
the students. When the researcher was using bingo game to teach speaking, 
the students always made a noisy. The class situation was really crowded, 
so the researcher felt difficult to control the class. they were really enjoyed 
the game but they could not focus in the material. They always asked the 
researcher to give them a game every meeting. Because of that, the 
students could not focus because the other students made a noisy in the 
class. Related to that problem, Richardson stated that bingo game also 
have the disadvantages. Bingo game can make the class was difficult to be 




 Bingo game also made the students showed negative attitude when 
speak up in front of the class. it could happen because they thought that it 
was just a game, so they did not need to be serious when answering the 
question by the researcher. They answered it with the wrong answer, but 
they still felt enjoy although their answer was wrong. The students thought 
that it was not important. Finch also proposed that bingo game can make 
the students showed negative attitude when speak up in front of the class.
81
 
  Concerning to the disadvantages of using bingo game to teach 
speaking in the class, the researcher prepared the solution to control the 
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class. The researcher asked the students to follow the rule of the game as 
well as possible. The group who could be calm and be the winner got a 
reward in the end of the game. The students were really motivated to speak 
up in the class because of the rewards that given by the researcher. 
According to Harter, he stated that rewards effect the learning process and 
can undermine the students intrinsic motivation. Finally, this solution 




 Based on the discussion above, the implementation of bingo game 
to teach speaking was successful because the result of students’ speaking 
test score could achieve the criteria of success. Bingo game could improve 
the students ability about vocabulary and grammar. It could happen 
because in the bingo card there were pictures that could make them learn 
more about vocabulary especially verb. In addition, in the rule of the bingo 
game they should speak up by using present continuous tense, so their 
grammar was better than before. Bingo game also could make the students 
really enjoy to speak up in the class, they could speak up without being 
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CONCLUSIONS AND SUGGESTIONS 
A. Conclusion 
After implementing the research, the researcher concluded that 
using bingo game in teaching and learning process could improve 
students’ speaking achievement because there were improvement on 
students speaking test score. Bingo game could make the students felt 
motivated to speak up in the class because that game was really fun and 
enjoy. They were motivated to be the winner in that game, so they felt 
spirit to answer the question by speak up in front of the class. They also 
felt challenging to show the better answer in the class. Besides, they had 
already known about verb, the patterns of present continuous tense and 
how to make sentence in positive, negative and interrogative forms. The 
students did not make a lot of noise in the class. 
The aspects of speaking which got improvement when teaching 
and learning process were vocabulary and grammar. The students could 
improve their vocabulary because in bingo game the researcher gave a 
picture and asked them to speak up about the activity in the picture. Their 
grammar also improved because they always practiced to speak up in the 
class by using present continuous tense. Therefore, they could remember 
the pattern of present continuous tense automatically. From the result 
above, it can be concluded that bingo game could improve the students’ 









After implementing and making evaluation of the research, there 
are several important things can be suggested in this paper and it is 
hopefully can be useful for the readers, especially: 
1. For the English teachers 
The researcher hopes that the English teacher can make the 
students more active to speak up in the class.  An English teacher must 
be creative when transferring their knowledge to the students. It 
means that teacher should have new idea to make the students are 
interested and enjoyed in teaching and learning process. The 
researchers suggest the English teacher to use bingo game to teach 
speaking. As we know that bingo game can make the students busy in 
learning and enjoy to speak up. Meanwhile, the teacher will no longer 
get tired in teaching speaking. So, it can help the teacher to improve 
students’ speaking skill and be more active in the class. 
2. For Further Researchers 
Regarding the limitation of this research, further researcher would 
be better to conduct a research on the other skills. The researcher 
hopes that this research can use as reference to do better strategy of 
teaching and learning English. Finally, the researcher realizes that this 
thesis is far from being perfect. Hopefully, this thesis will be useful 
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Appendix 1 
MATRIX OF RESEARCH 

















































1.  Making a group, and every 
group consist of 5 students. 
2. Giving paper to all of the 
students. The paper consist 
of 25 squares design. 
3. In every square there is a 
picture that show the activity  
of the people. 
4. After making a group and get 
the paper, the students  
discuss about the picture. 
What is the people doing in 
this picture ? 
5. The researcher ask the 
students “ What he/she is 
doing from the picture ?” 
6. The students who want to 
answer should say “BINGO” 
and then come forward and 








1. Primary Data: Students’ 
speaking test score 
2. Secondary Data: 
a. Observation Data 
b. Interview  Data 
c. Documents 
d. Field Notes 
 
 
1. Research Design : 
Classroom Action Research (CAR). 
The Stages of CAR: 
a. Planning               c. Observing 
b. Implementing      d. Reflecting  
2. Data collection  method : 
a. Speaking Test 
b. Observation Data 
c. Interview Data 
d. Document review 
3. Technique of Data Analysis : 
a. Average Score  




Notes : X : mean 
x : individual score 
n : number of students 




 X 100 % 
Notes :  
P : the class percentage 
F : total percentage score 
N : number of students 
4. Validation of data : 
    Content Validity 
5. Criteria of Success   
This research will be successful if  
the number of students who reach 
the minimum score (75) are equal 
to or higher than 60% of the total 
students in the research. 
How can the 
implementation of 
Bingo Game improve 
the students’ speaking 
achievement in eighth 









RENCANA PELAKSANAAN PEMBELAJARAN 
(CHAPTER 8 ) 
 
Nama Sekolah  : SMP Trunojoyo 
Mata Pelajaran  : Bahasa Inggris 
Kelas/ Semester  : VIII/Genap 
Materi Pokok  : Present Continuous Tense       
Alokasi Waktu  :  2 x Pertemuan  
 
A. Kompetensi Inti 
1. Menghargai dan menghayati ajaran agama yang dianutnya. 
2. Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli 
(toleransi, gotongroyong), santun, percaya diri, dalam berinteraksi secara efektif 
dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan keberadaannya. 
3. Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan rasa 
ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya terkait fenomena 
dan kejadian tampak mata. 
4. Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, mengurai, 
merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, membaca, 
menghitung, menggambar, dan mengarang) sesuai dengan yang dipelajari di 
sekolah dan sumber lain yang sama dalam sudut pandang/teori. 
 
B. Kompetensi Dasar dan Indikator Pencapaian Kompetensi 
 
KI. Kompetensi Dasar Indikator Pencapaian Kompetensi 
3. 3.8 Menerapkan fungsi sosial, 
struktur teks dan unsur 
kebahasaan teks interaksi 
transaksional lisan dan tulis 
yang melibatkan tindakan 
memberi dan meminta 
informasi terkait keadaan atau 
tindakan atau kegiatan atau 
kejadian yang sedang 
dilakukan atau berlangsung 




3.8.1 Menentukan fungsi sosial dan struktur 
teks dari materi present continuous 
tense.                                                                        
3.8.2  Mengidentifikasi ciri ciri dari present 
continuous tense. 
3.8.3   Membuat kalimat present continuous 
tense sesuai dengan fungsi sosial, 
struktur teks dan unsur kebahasaan. 
 
4. 4. 8 Menyusun teks interaksi 
transaksional lisan dan tulisan 
sangat pendek dan sederhana 
yang melibatkan tindakan 
memberi dan meminta 
informasi terkait keadaan atau 
tindakan atau kegiatanatau 
kejadian yang sedang 
4.8.1  Membuat contoh kalimat present 
continuous tense dalam bentuk 
positive, negative dan interrogative 
sesuai dengan fungsi sosial, struktur 
teks dan unsur kebahasaan. 
4.8.2  Mengidentifikasi gambar dan 
mendeskripsikan atau menjelaskan 





dilakukan atau berlangsung 
saat diucapkan, dengan 
memperhatikan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dengan benar dan 
sesuai konteks. 
secara lisan dengan menggunakan 
kalimat present continuous tense. 
 
 Karakter yang diharapkan : Disiplin 
 




       Setelah menyelesaikan kegiatan pembelajaran, Peserta didik diharapkan mampu : 
1. Menjelaskan rumus present continuous tense dengan benar dalam bentuk 
positive, negative, maupun interrogative. 
2. Membuat kalimat present continuous tense dalam bentuk positive, negative dan 
interrogative dengan benar. 
3. Menjelaskan gambar yang ada pada bingo card secara lisan dengan 
menggunakan present continuous tense. 
Pertemuan kedua 
Setelah menyelesaikan kegiatan pembelajaran dengan menggunakan strategi bingo 
game, peserta didik diharapkan mampu:  
1. Menjelaskan gambar yang ada pada bingo card secara lisan dengan 
menggunakan present continuous tense. 
2.  Mempraktekkan mengucapkan kalimat present continuous tense di depan kelas 
dengan benar, tegas dan lancar. 
D. Materi Pembelajaran 
 
 Fungsi social 
Menjelaskan, mendeskripsikan. 
 Struktur Teks 
- Memulai 
- Menanggapi ( diharapkan/di luar dugaan ) 
 Topik 
Kegiatan dan kejadian yang sedang berlangsung di rumah, sekolah dan sekitarnya 
yang dapat menumbuhkan perilaku yang termuat di dalam KI. 
 Unsur Kebahasaan 





- Adverb: now 
- Nomina tunggal dan jamak dengan atau tanpa a, the,this,those,my,their,dsb 
- Ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan tangan. 
 
 Materi  
 Definition of Present Continuous Tense 
The present continuous tense (also called present progressive) is a verb tense which 
is used to show that ongoing action is happening now, either at the moment of 
speech or now in a larger sense. The present continuous can also be used to show 
that an action is going to take place in the near future. 
 
 Pattern of Present Continuous Tense 
(+) : S+ to be (is,am,are) + verb + ing + object 
(-) : S + to be (is,am,are) + not + verb +ing + object 
(?) : to be + Subject + verb+ ing + object 
 
 Time Signal 
1. Now 
2. Right now 
3. Today 
4. Soon 
5. At present 
6. This… 
7. Tonight 
8. This moment 
 The example of present continuous tense 
1. (+): She is returning a book in the libarary now 
(-) : She is not returning a book in the library now 
(?): Is she returning a book in the library now ? 
 
2. (+): They are sleeping right now 
(-): They are not sleeping right now 
(?): Are they sleeping right now? 
 
E. Metode Pembelajaran 
Game (Bingo Game) 















F. Media dan Bahan 
1. Media : 
 Bingo Card ( First Meeting) 
 

































































 Bingo Card (Second Meeting)  



















































    
2. Bahan: 
 White board , board marker 
G. Sumber Belajar 









H. Langkah-langkah Pembelajaran 
1. Pertemuan Pertama ( 2 Jam pelajaran ) 
 






1. Guru memberi salam dan peserta didik menyapa 
guru. 
2. Guru menjawab sapaan peserta didik dan 
menanyakan kabar kepada peserta didik. 
3. Guru meminta salah satu peserta didik untuk 
memimpin doa sebelum mulai pelajaran 
4. Guru mendata kehadiran peserta didik 
5. Guru mengajak peserta didik untuk bersyukur atas 
kesempatan untuk bisa belajar bahasa Inggris 
6. Guru menyampaikan tujuan pembelajaran kepada 
peserta didik 
7. Peserta didik memperhatikan tujuan pembelajaran 




Whilst-Activity Langkah 1.  Observing  
1. Guru menyampaikan materi tentang present 
continuous tense kepada peserta didik sedangkan 
peserta didik mengamati penjelasan materi yang 
diberikan guru. 
2. Guru menunjukkan contoh kalimat present continuous 
tense pada peserta didik. 
3. Peserta didik mulai mengamati ciri ciri contoh atau 
rumus dalam kalimat yang diberikan guru. 
 
Langkah 2. Questionning  
1. Peserta didik dan guru bertanya jawab tentang materi 
present continuous tense. 
2. Guru memberi arahan kepada peserta didik agar 
mereka mampu bertanya mengenai materi present 
continuous tense. 




Langkah 3. Experimenting/ exploring 
1. Guru menunjukkan contoh  kalimat present 
continuous kepada peserta didik dan dari contoh 
tersebut peserta didik mampu memahami seperti apa 
bentuk dari present continuous tense itu. 
2. Peserta didik mengutarakan apa yang mereka pelajari 











































Langkah 4. Associating (Data processing) 
1. Guru meminta peserta didik untuk berpasang 
pasangan mengikuti permainan. 
2. Guru memberikan bingo card pada peserta didik dan 
meminta peserta didik untuk memahami kegiatan 
seseorang yang ada pada gambar tersebut dengan 
menggunakan present continuous tense. 
3. Guru meminta peserta didik untuk mengangkat 
tangan dan mengatakan bingo ketika ingin menjawab. 
 
Langkah 5. Creating and Communicating 
1 Guru memulai permainan bingo game di kelas dan 
menanyakan kegiatan seseorang didalam gambar.  
2 Pasangan  yang ingin menjawab harus mengatakan 
bingo dan maju ke depan 
3 Peserta didik menjelaskan menjawab dengan 


















1. Guru merangkum kembali materi tentang present 
continuous tense untuk menentukan tingkat pemahaman 
peserta didik. 
2. Peserta didik mengemukakan kesulitan dan manfaat 
kegiatan selama pembelajaran berlangsung. 
3. Peserta didik menyampaikan perasaan, dan usulan untuk 
perbaikan pembelajaran. 





2. Pertemuan kedua ( 2 jam pelajaran ) 






1. Guru memberi salam dan peserta didik menyapa guru. 
2. Guru menjawab sapaan peserta didik dan 
menanyakan kabar kepada peserta didik. 
3. Guru meminta salah satu peserta didik untuk 
memimpin doa sebelum mulai pelajaran 
4. Guru mendata kehadiran peserta didik 
5. Guru mengajak peserta didik untuk bersyukur atas 
kesempatan untuk bisa belajar bahasa Inggris 
6. Guru menyampaikan tujuan pembelajaran kepada 
peserta didik 
7. Peserta didik memperhatikan tujuan pembelajaran 















Langkah 1.  Observing . 
1. Guru menyampaikan kembali materi tentang present 
continuous tense kepada peserta didik sedangkan 
untuk lebih meningkatkan pemahaman peserta didik. 
2. Guru menunjukkan kembali contoh lain dari kalimat 
present continuous tense pada peserta didik . 
3. Peserta didik mulai mengamati kembali ciri ciri 
contoh atau rumus dalam kalimat yang diberikan 
guru. 
 
Langkah 2. Questionning 
1. Guru memberi kesempatan peserta didik untuk 
menanyakan tentang present continuous tense. 
2. Guru memberi kesempatan peserta didik untuk 
menanyakan perbedaan present continuous tense 
dengan tenses lainnya. 
3. Peserta didik bertanya tentang materi present 
continuous tense yang masih belum bisa dipahami. 
 
Langkah 3. Experimenting/exploring 
1. Guru mengajak peserta didik untuk bermain bingo 
game. 
2. Guru membagi siswa menjadi 5 kelompok dan 
menjelaskan aturan permainan. 
3. Guru memberikan kartu bingo pada setiap kelompok, 
setiap kartu tersebut terdapat 25 gambar yang 
menunjukkan tentang kegiatan seseorang. 
4. Guru meminta peserta didik untuk berdiskusi dengan 
bahasa inggris tentang gambar tersebut dan peserta 
didik menjawabnya dengan menggunakan present 
continuous tense secara lisan setelah pertanyaan 
diucapkan oleh guru. 
 
Langkah 4. Associating(Data processing) 
1. Peserta didik mulai berdiskusi tentang gambar yang 
diberikan oleh guru. 
 
Langkah 5. Creating and communicating 
1 Guru memulai permainan bingo game di dalam kelas. 
2 Guru bertanya tentang kegiatan seseorang yang ada di 
dalam gambar tersebut kepada peserta didik. 
3 Peserta didik mulai berlomba lomba untuk menjawab 
pertanyaan dengan menggunakan present continuous 
tense secara lisan dan mengacungkan tangannya 
sambil berkata “ Bingo” 











































Kegiatan Deskripsi Kegiatan 
Alokasi 
waktu 
speakingnya melalui game yang diberikan oleh guru. 
 
 
Post- Activity 1. Guru memberi penguatan tentang materi present 
continuous tense untuk menentukan tingkat 
pemahaman peserta didik. 
2. Peserta didik mengemukakan kesulitan dan manfaat 
kegiatan selama pembelajaran berlangsung. 
3. Guru membimbing peserta didik untuk 
menyimpulkan materi yang telah dipelajari. 
4. Peserta didik menyimpulkan kembali materi yang 
telah dibahas dan menyampaikan perasaan, dan 
usulan untuk perbaikan pembelajaran. 





a. Sikap Tanggung Jawab 










1 2 3 4 1 2 3 4 1 2 3 4 
1               
2               
               
 4 = selalu 
 3 = Sering 
 2 = kadang-kadang 











b. Sikap Percaya diri 
- Instrumen: Self -Assessment (Penilaian diri sendiri) 
No Pernyataan TP KD SR SL 
1 Saya ragu-ragu berbicara bahasa Inggris     
2 Saya malu berbicara bahasa Inggris     
3 Saya takut salah berbicara bahasa Inggris     
4 Saya takut dimarahi kalau salah dalam berbahasa 
Inggris 
    
 Never (TP) = 4 
 Sometimes (KD) = 3 
 Often (SR) = 2 
 Always (SL) = 1 
c. Ketrampilan 
- Scoring Rubric of Speaking 
No Aspects Score 
1 2 3 4 
1. Content     
2. Pronunciation     
3. Grammar     
4. Vocabulary     
5. Fluency     
 










Content (Speak up 3 
sentences 
 (Speak up 2 
sentences 
 (Speak up 1 
sentence 































on the picture 
given. 
continuous 

















is so bad and 
it cannot be 
understood. 
Grammar There is no or 
little mistake 
in grammar or 


















mistake is so 
bad, the 
formula is 
wrong and it 
is difficult to 
understand . 
 
Vocabulary Uses a variety 
vocabulary. 
The noun and 
verb is 
correct. 





errors in noun 
and verb 
Using wrong 
noun or verb 





The noun and 









- The rubric used to describe the data 
No Category Score 
1. Poor (1) 0- 25 
2. Average (2) 26-50 
3. Good (3) 51-75 
4. Excellent  (4) 76-100 
 
d. Remidial dan Pengayaan 
 Melihat hasil akhir dari analisis hasil tes. 
 Speaking  menjelaskan kembali gambar yang diberikan guru dengan menggunakan 



















Mengetahui                     Jember, 30 Januari 2020 
Kepala SMP Trunojoyo                                                         Guru Mata Pelajaran 
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Appendix 3 
THE RESULT OF INTERVIEW 
Time and place of interview 
1. Day/date : Monday, 25
th
 November 2019 
2. Place  : Teacher’s room in SMP Trunojoyo and in class 8C 
3. Time  : 09.00- finish 
Respondent 
1. English teacher 
2. Students of class 8C 
Note :  
R : Researcher 
ET : English Teacher 
S : Student 
THE SCRIPT OF INTERVIEW WITH ENGLISH TEACHER 
R  : Bu, apakah benar bahwa siswa di kelas 8C kemampuan speakingnya sangat rendah ? 
ET : Iya mbak benar sekali. Dari keempat kelas 8 mulai dari kelas 8A-8D yang paling 
rendah kemampuan speakingnya yaitu kelas 8C , tetapi kemampuan writing mereka sangat 
baik. 
R : Kira kira menurut ibu, apa yang menghambat kemampuan speaking mereka ? 
ET : Kalau menurut saya faktor utamanya karna mereka kurang percaya diri untuk 
melakukan speaking di kelas, mereka sebenarnya mampu hanya saya sulit 
mengimplementasikannya langsung karna masih bingung apa yang mau dikatakan jika itu 
diminta secara spontan. Mereka masih banyak juga yang kadang malu, itu sudah biasa mbak 
dihadapin siswa. Dan yang terakhir mungkin karna mereka kurang bisa memahami banyak 
kosa kata, jadi mereka bingung apa yang mau dikatakan jika kosa katanya saja tidak tau. 
R : Kira kira berapa persen dari mereka yang kurang menguasai speaking bu ? 
ET : Di kelas 8c itu jumlah siswanya ada 30 orang mbak seperti yang mbak tau tadi saat 
observasi, dan sekitar 25 % dari mereka yang berhasil dalam speaking atau sekitar 7-8 
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orang. Dan yang belum menguasai speaking sekitar 75% mbak. 
R  : Lumayan banyak ternyata bu. Kalo boleh saya tau kira kira apa saja yg sudah ibu 
lakukan di kelas supaya mereka bisa tertarik pada speaking ? 
ET : Banyak mbak. Yang lebih sering itu saya selalu menerapkan model role play seperti 
berdialog walaupun cuma sederhana karna saya fikir itu efektif dan akan berhasil. Tapi 
selama ini tidak ada perkembangan. Role play juga yg berhasil speaking cuma anak itu itu 
saja. Yang lain ya begitu begitu saja. Saya sampai hafal mbak siapa yg aktif speakingnya. 
R : Selain Role play apa lagi bu ? 
ET : Ya seperti yang mbak lihat tadi mbak, saya coba menunjuk meminta mereka praktek 
speaking, tapi mereka selalu takut dan jawaban mereka pun tidak selalu benar. Ada saja 
yang masih kurang. 
R : Kira kira metode apa yang belum ibu terapkan di kelas untuk meningkatkan kemampuan 
mereka ? 
ET : Saya belum pernah memakai game mbak, karna saya fikir itu menyita waktu dan pasti 
akan membuat kelas semakin sulit dikontrol. Dan saya kurang mampu untuk merancang 
gamenya. 
R : Kalo boleh saya melakukan penelitian di kelas tersebut, apa ibu setuju kalau saya 
memakai bingo game supaya kemampuan speaking mereka bisa diasah ? 
ET : Oh bingo game, bisa bisa saja mbak asalkan tertib mainnya. Dan saya juga belum 
pernah memakai bingo game untuk ngajar speaking selama 10 tahun ini. Silahkan mbak, 
yang penting hasilnya bagus nilai speaking mereka itu Alhamdulillah bisa membantu saya 
dan membantu untuk menemukan metode baru dalam ngajar speaking. 
R : Terima kasih banyak bu. Saya akan mencoba memakai bingo game saat penelitian nanti. 
Kira kira jadwal pelajaran bahasa inggris di kelas 8C hari apa saja bu ? 
ET : Seminggu 2 kali mbak. Hari senin dan kamis. Senin dimulai pukul 08.00 karna masih 
ada upacara dan setelah upacara masih sholat dhuha, setelah sholat dhuha itu pelajaran 
dimulai. Kalo kamis sekitar jam 11 an mbak. 
R  : Ya sudah bu, terimakasih untuk kesediaan ibu untuk saya interview hari ini. 
ET : Sama-sama mbak semoga lancar dan sukses. 





THE SCRIPT OF INTERVIEW WITH THE STUDENTS 
 
R : Kira kira dalam bahasa inggris, kalian lebih suka skill speaking, listening, reading atau 
writing? Dan skill apa yang paling nggak kalian sukai ? 
S1 : Kalo saya lebih suka writing miss karna miss karna Cuma tinggal mikir, lihat kamus 
setelah itu ditulis. Dan saya paling nggak suka sama speaking karna rumit dan saya nggak 
tau mau ngomong apa karna nggak ngerti. 
S2 : Sama miss, saya juga tidak suka speaking karna saya grogi. Takut salah. 
S3 : Iya bener miss, saya juga nggak suka speaking karna nggak tau mau ngomong apa 
S4 : Saya juga, karna kadang mau ngomong tapi yang mau diomongin hilang tiba tiba 
ketutup sama takut salahnya miss. 
R : Oh jadi kalian tidak suka di speaking ya. Kalau missal nanti ibuk minta kalian speaking 
di kelas satu persatu mau apa tidak ? 
S2 : Ya nggak mau miss. Takut. 
S1 : Mau miss asalkan suasananya santai, nggak yang menakutkan dan asalkan seru tapi 
pelan pelan miss soalnya harus mikir dulu mau ngomong apa. 
R : Kalo kesulitan lainnya dalam speaking apa ? 
S4 : Apa ya miss pokok takut salah, nggak tau bahasa inggrisnya jadi nggk bisa ngomong, 
takut grammarnya salah, dan ngucapinnya takut salah. 
S3 : Sama miss, intinya itu itu saja. 
R : Selama ini bu guru kalian gimana kalo ngajar speaking? 
S2 : Enak miss, sabar banget tapi banyak teorinya jadi kita nggak bisa seru seruan belajar di 
kelas dan sampek istirahat kadang kita bingung itu ngejelasin apa soalnya banyak banget. 
R :  Oh gitu ya, kalau nanti ibuk kasih game di kelas kalian terus kalian harus speaking. 
Kalian mau ? 
S2 : Mau miss asalkan seru tapi miss jangan galak galak. Kita juga gak pernah dikasih game 
di kelas bahasa inggris miss. 
R : Ya sudah makasih jawabannya ya, nanti ibuk kasih game 




THE RESULT OF OBSERVATION 
(FIELD NOTE) 
Class   : 8C of SMP Trunojoyo 
English Teacher : Badiatun Nisa, S.Pd (T) 
Researcher  : Feni Aprillia (R) 
Day   : Monday 
Date   : 25
th
 November 2019 
Time   : 08.00 - 08.40 
THE RESULT OF OBSERVATION 
        Pada hari senin, tanggal 25 November 2019 tepatnya pada pukul 08.00 sampai dengan 
08.40 WIB, R berkesempatan untuk melakukan observasi di kelas 8C yang dilakukan pada 
saat pra penelitian untuk melengkapi data yang akan digunakan dalam mengerjakan skripsi. 
Pada hari senin itu, T akan mengajar kelas 8C untuk mata pelajaran bahasa inggris. Kelas 8C 
mempunyai jumlah murid sebanyak 30 orang dengan jumlah siswa perempuan sebanyak 9 
orang dan laki laki sebanyak 21 orang. Kegiatan ini dilakukan untuk mengobservasi kelas 8C 
pada saat pembelajaran berlangsung. Materi pembelajaran pada hari tersebut adalah Is and 
Are  
    Sebelum memulai pelajaran, T memastikan apakah semua siswa sudah tenang dan siap 
untuk menerima pelajaran atau belum, kemudian T membuka pelajaran dengan mengucapkan 
salam kepada siswa dan menyapanya dengan menanyakan kabar mereka dengan berkata 
“How are you today?”, dan siswa pun menjawab “ I am fine” dengan suara yang keras dan 
kompak karna pada saat itu suasana masih semangat karna berada pada jam pelajaran 
pertama. Setelah itu, T mengecek presensi atau daftar hadir siswa pada hari tersebut dengan 
mengatakan “ who is absent today?”, siswa pun menjawab dengan menyebutkan nama 
temannya yang tidak masuk karna sakit dan menunjukkan surat ke T. 
    Di awal sesi, T memberikan sebuah arahan pada siswa tentang materi yang akan dibahas. T 
memberikan contoh contoh kalimat yang memancing siswa untuk bisa menebak materi yang 
akan dibahas pada hari itu. Selanjutnya, setelah ada salah satu siswa perempuan yang 
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menjawab bahwa hari itu akan mempelajari tentang Is and Are, akhirnya T pun melanjutkan 
menjelaskannya. Setelah selesai menjelaskan T pun memberikan contoh contoh tentang is 
and are. Pertama, T memberikan contoh kalimat “ There are six students in this class”, setelah 
itu siswa memahami artinya dan memahami maksud dari materi tersebut. 
    Pada sesi kedua setelah T menjelaskan, T pun memberikan contoh kalimat yang tidak 
lengkap seperti “ There…. Four cars in my house” dan menunjuk salah satu siswa secara acak 
untuk melengkapi kalimat tersebut secara spontan dan melalui lisan dan siswa tersebut yang 
ditunjuk berhasil menjawab dengan benar. 
    Setelah itu, guru meminta setiap siswa untuk membuat contoh sendiri tentang materi 
tersebut. Guru memanggil nama semua siswa yang ada di absen secara acak dan setelah itu 
siswa yang dipanggil harus langsung sudah siap dan mengatakan contoh yg dia buat dengan 
suara keras. Akhirnya semua siswa menjawabnya. Tetapi masih banyak diantara siswa yang 
kemampuan speakingnya sangat kurang. Banyak yang malu ketika menjawab, ada yang 
menjawab hanya setengah karna bingung tentang vocabnya dan ada pula yang menjawab 
secara lengkap tapi tidak lancar dan pronunciationnya salah. Banyak masalah tentang 
speaking yang dihadapi oleh siswa di kelas tersebut. Dan rata rata semua siswa menjawab 
lama karna masih bingung jawab apa. 
Di sesi selanjutnya, guru meminta siswa membuat 2 kalimat tentang is and are, dan siswa pun 
mayoritas berhasil membuatnya dan hasilnya benar walaupun membutuhkan waktu yang 
sangat lama. 
Hasil inti dari kegiatan observasi di kelas 8C adalah mayoritas siswa di kelas tersebut sangat 
rendah dalam kemampuan speaking. Banyak hal yang membuat mereka merasa tidak mau 
belajar meningkatkan speaking. Banyak pula masalah dalam speaking yang mereka hadapi, 
misalnya tidak percaya diri, kurang tau tentang vocabularynya, kurang tepat 
pronunciationnya, dan mengucapkannya secara tidak lancar. Tetapi, mereka sangat baik 
dalam kemampuan writing karna mereka bisa berfikir terlebih dahulu tanpa rasa takut dan 
tidak percaya diri karna itu dalam bentuk tulisan, dan mereka juga bisa melihat kamus. 
Kemampuan speaking yang mereka punya sangat rendah juga karna tidak banyak kesempatan 
yang mereka punya untuk melakukan speaking di dalam kelas karna terlalu mengacu pada 







Students’ Score from English Teacher In Preliminary Research 
 
No Students’ Code Students’ Score 
1 S-1 50 
2 S-2 40 
3 S-3 75 
4 S-4 60 
5 S-5 65 
6 S-6 65 
7 S-7 70 
8 S-8 75 
9 S-9 50 
10 S-10 50 
11 S-11 76 
12 S-12 60 
13 S-13 55 
14 S-14 45 
15 S-15 75 
16 S-16 50 
17 S-17 50 
18 S-18 65 
19 S-19 75 
20 S-20 55 
21 S-21 70 
22 S-22 70 
23 S-23 70 
24 S-24 70 
25 S-25 76 
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26 S-26 50 
27 S-27 65 
28 S-28 75 
29 S-29 75 
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X: individual score 
n: number of student 
Explanation: 
P: the class percentage 
F: total percentage score 
N: number of students 
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Appendix 6 
KISI - KISI SOAL SPEAKING 
Sekolah  : SMP Trunojoyo      Waktu  : 40 menit 
Mata Pelajaran : Bahasa Inggris      Skill  : Speaking 
Kelas   : VIII C       Bentuk Soal : Oral   




Kompetensi Dasar Materi Indikator Soal 
3. Memahami pengetahuan 
(factual, konseptual dan 
prosedural) berdasarkan rasa ingin 
tahunya tentang ilmu 
pengetahuan, teknologi, seni, 
budaya terkait fenomena dan 
kejadian tampak mata. 
3.8 Menerapkan fungsi sosial, 
struktur teks dan unsur kebahasaan 
teks interaksi transaksional lisan 
dan tulis yang melibatkan tindakan 
memberi dan meminta informasi 
terkait keadaan atau tindakan atau 
kegiatan atau kejadian yang sedang 
dilakukan atau berlangsung saat 






Pada speaking test, peserta didik ditunjukkan 
gambar yang berisi tentang kegiatan seseorang. 
Selanjutnya peserta didik diminta untuk 
menjelaskan kegiatan seseorang yang ada di 
dalam gambar tersebut secara lisan di depan guru 
dengan menggunakan kalimat present continuous 
tense dalam bentuk positif, negatif dan 
interogatif. Masing- masing peserta didik 
menjelaskan 1 gambar dalam waktu sekitar 2,5 
menit dan dilarang membuka kamus. 
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4. Mencoba, mengolah, dan 
menyaji dalam ranah konkret 
(menggunakan, mengurai, 
merangkai, memodifikasi, dan 
membuat) dan ranah abstrak 
(menulis, membaca, menghitung, 
menggambar, dan mengarang) 
sesuai dengan yang dipelajari di 
sekolah dan sumber lain yang 
sama dalam sudut pandang atau 
teori. 
4.8 Menyusun teks interaksi 
transaksional lisan dan tulisan 
sangat pendek dan sederhana yang 
melibatkan tindakan memberi dan 
meminta informasi terkait keadaan 
atau tindakan atau kejadian yang 
sedang dilakukan atau berlangsung 
saat diucapkan dengan 
memperhatikan fungsi sosial, 
struktur teks dan unsur kebahasaan 




Speaking Test  
DIRECTION: 
1. Speak up what he/she is doing from the picture that your teacher choose for you. 
2. State the positive, negative and interrogative form of present continuous tense. 
3. You have about 1 minute to speak up. 
4. You are not allowed to consult with your dictionary. 
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given. 
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given. 
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given. 
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about present 
continuous 

















is so bad and 
it cannot be 
understood. 
Grammar There is no or 
little mistake 
in grammar or 


















mistake is so 
bad, the 
formula is 
wrong and it 
is difficult to 
understand . 
 
Vocabulary Uses a variety 
vocabulary. 
The noun and 
verb is 
correct. 





errors in noun 
and verb 
Using wrong 
noun or verb 





The noun and 




PRESENSI SISWA KELAS 8C 
NO. NAMA SISWA L/P 
1 ADIT PRASETYO L 
2 AHMAD NUR BAEDHOWI L 
3 AINI NURIL AKHYANI L 
4 ALDI SETYA KURNIAWAN L 
5 ANANDA DWI KARTIKA P 
6 ANDIS FEBRI SETYAWAN L 
7 ANDRIAN ABI WIJAYA L 
8 AULIA EKA MEI YULIANA P 
9 BAGAS GUNTUR SAPUTRO L 
10 BAGUS HADI ARDIANSYAH L 
11 DANI ISMAIL L 
12 DENDI WAHYU PERMANA L 
13 EKA RAHMAWATI P 
14 FEBRI HARI VALENTINO L 
15 FERY PERMADI L 
16 HABIB ALI SHOLIKIN L 
17 HADDAD LUTFI MUKORRBIN L 
18 HELEN OLIVIANI P 
19 INTAN NURAINI P 
20 KRISNA JUPRIYADI RAMADHAN L 
21 M. THORIQ AGIL AL GHIFARI L 
22 MOHAMMAD FAISOL MUKODDAS L 
23 MUHAMAD TEGAR SYARIFUDIN L 
24 MUHAMMAD ALFIN SYAHRONI L 
25 MUHAMMAD EGA NURHIDAYAH L 
26 MUHAMMAD NAFRIL SATRIO 
IRWANSYAH 
L 
27 NOVILATUL HAFIDZAH P 
28 SAFIA AYU RAHMA DANI P 
29 SELVI OKTA DIANA STEVANI P 




Students’ Speaking Test Score 
No Students’ 
Code 




1 S-1 78 75 76 
2 S-2 70 68 69 
3 S-3 75 78 76 
4 S-4 75 78 76 
5 S-5 75 78 76 
6 S-6 80 78 79 
7 S-7 75 75 75 
8 S-8 80 79 80 
9 S-9 70 65 67 
10 S-10 75 75 75 
11 S-11 78 75 76 
12 S-12 70 68 69 
13 S-13 75 79 77 
14 S-14 68 68 68 
15 S-15 75 75 75 
16 S-16 68 68 68 
17 S-17 68 68 68 
18 S-18 75 75 75 
19 S-19 75 75 77 
20 S-20 69 69 69 
21 S-21 75 78 76 
22 S-22 75 75 75 
23 S-23 75 75 75 
24 S-24 78 75 76 




 In this research, the final score was gotten from the division 
between the score from English teacher and researcher because it 
used inter-rater in speaking test. 





  X = 
  
 
   
  X = 
    
  
  
      = 73 
  Percentage Score: 
  P = 
 
  
 x 100%   
            P = 
  
  
 x 100% 
    = 70% 
 
                                                          
1
 Anas Sudjono, Pengantar Statistik Pendidikan, (Jakarta: PT. Raja Grafindo Persada, 2008),  43 
 
26 S-26 68 68 68 
27 S-27 65 68 70 
28 S-28 70 75 75 
29 S-29 75 78 76 
30 S-30 75 75 75 
Total 2211 2218 2215 
Explanation: 
X: mean 
X: individual score 
n: number of student 
Explanation: 
P: the class percentage 
F: total percentage score 





PICTURES OF RESEARCH 
 The researcher explains the material to the students  (First Meeting) 
 
 
 The students playing bingo game in pairs (First Meeting) 
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